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[bookmark: _Toc227051052][bookmark: _Toc411949761][bookmark: _Toc411949762]Executive Summary
Year 10 Reading Scholars is an attainment raising intensive and longitudinal programme for primary targeted at KS4 students who have Black heritage, are living in IMD Q1 postcodes, or are eligible for free school meals. The programme falls under intervention strategy 1 in the latest Access and Participation Plan (APP) and is designed to foster improvements in self-reported metacognition, confidence (self-efficacy), and resilience. The programme was delivered in 5 study skills workshops lasting 2 hours each across 6 months, from January to June in 2025. Throughout the programme, participants used their learning to independently create an academic poster project, for which they received detailed feedback sheets and university-style grades. Through engaging with these sessions and their independent projects, the aim is for participants to develop skills associated with academic attainment and boost their aspirations surrounding attending Higher Education (HE). 
The programme was evaluated using the Type 2 evaluation (as stated in the OfS Standards of Evidence Classification), consisting of pre- and post-programme surveys to track the intermediate outcomes of the effect of the programme on the students. The results of the survey were analysed using Paired t-tests to ascertain differences between pre and post intervention scores and calculate effect sizes. These surveys also measure improvements in the students’ understanding of study skills and perceptions of Higher Education. Through monitoring on the Higher Education Access Tracker (HEAT), it will be possible in the future to see whether participation in the programme leads to subsequent progression to HE. Informally, qualitative data has been collected from participants and school staff including electronic surveys, written feedback, and voice notes. It is hoped in future that these can be better integrated into the evaluation process, using a mixed methods approach. 
The programme speaks to risk 1 (knowledge and skills) and risk 2 (information and guidance) in the Office for Students Equality of Opportunity Risk Register. This is because students from the target groups are not attaining high enough at KS4 to enable progression and success at KS5 to access HE. There is evidence to suggest that this is due to a lack of social, academic, skills and intellectual capital, as well as habitus (familiarity with HE and ‘fitting in’; Bourdieu, 1971). Prior to 2024, the programme had limited focus on attainment raising. Through significant content, delivery, and format reforms this academic year, the new iteration of the programme is entirely focused on attainment raising and the five concepts measured in this report. 
This year, the programme was delivered at 10 secondary schools in Berkshire and recruitment target regions (London, South Coast, South Wales, West Midlands). Each school brought a cohort of 15-20 eligible students. In the final sample of 114 participants, positive effect sizes were observed in all 5 concepts, 3 of which were statistically significant at the 5% level. This is very pleasing given that last year’s evaluation produced negative effects across all 5 concepts. The qualitative feedback from both staff and students was overwhelmingly positive, with written comments highlighting the skills that had been gained. Participants described the programme in one word as ‘amazing,’ ‘fun’ and ‘exciting.’ 
Overall, the programme was successful this year and significant strides were made in reforming the content to be purely attainment raising-focused. There are also some key areas to improve for the next cycle. The t tests for confidence and resilience were not statistically significant, suggesting that these are areas that need more focus. The poster projects highlighted a need to focus on literacy skills throughout the programme, building on a new workshop this year covering clarity of writing. The programme timeline will be adjusted to be more flexible for schools around their calendar, with the potential removal of the large scale on campus events for all schools on the programme. Although the content will not significantly change for 2026, all workshops will be reviewed and slightly shortened to fit better within school timetables. The evaluation plan will also be revised to include qualitative data collection and analysis as part of the formal evaluation of the programme. 
[bookmark: _Toc227051053]Introduction
[bookmark: _Toc227051054]Rationale
[bookmark: _Toc21085139][bookmark: _Toc411949764]The University of Reading is committed to access and participation, in line with the Widening Participation Agenda. Although the student population has diversified in recent years, there is still disproportionate representation of certain groups within the University population. The University has made progress in addressing inequalities over the last five years, with students from disadvantaged backgrounds now more widely represented in the community. Year 10 Reading Scholars falls under intervention strategy 1 in the latest Access and Participation Plan (APP).
The best predictor for post-18 entry to Higher Education is KS4 attainment for applying to university and KS5 attainment for meeting an offer (Gorard et al 2017). Achievement at GCSE has also been acknowledged by Office for Students as a key indicator of participation in higher education. Current figures from the OfS show an overall lower progression to HE by students eligible for free school meals, compared to those who are not, due to their lower KS4 attainment (Office for Students 2022b, 2). Although there were signs of the attainment gap decreasing before the pandemic, reports from the Education Policy Institute post-2020 show that this gap has begun to widen again, likely due to lockdowns disrupting education. This is particularly true for students in long term poverty, certain ethnicities (Gypsy Roma, Irish Traveller, White and Black Caribbean, Black African), students with SEND and boys (EPI, 2024). According to The Sutton Trust’s General Election Policy Briefing, since the COVID-19 pandemic “10 years of progress [towards closing the attainment gap has been] now wiped out” (The Sutton Trust, 2024). Similarly, the CEO of the Education Endowment Foundation has noted that “the link between family income and educational achievement has been further entrenched by the pandemic.”
[bookmark: _Toc227051055]Intervention	
The Year 10 Reading Scholars Programme aims to raise Key Stage 4 (KS4) attainment and widen access to higher education (HE) for students in Year 10 in receipt of free school meals (FSM), living in Index of Multiple Deprivation (IMD) quintile 1 (Q1) postcodes and Black students. The Year 10 Reading Scholars Programme is one of two programmes that form Reading Scholars: the flagship widening participation programme delivered by the UK Student Recruitment and Outreach Team (UKSRO) at the University of Reading. This year, the programme was delivered at 6 local schools in Berkshire. A further 4 schools from the University of Reading target regions also joined the programme, which include London, West Midlands, South Coast and South Wales. 

The key programme objectives are as follows:
1) To increase attainment via metacognition and specific study skills.
2) To raise self-efficacy and confidence.
3) To improve academic resilience in preparation for GCSEs. 

This is achieved through 5 workshops delivered by staff on study skills and critical thinking skills, which are assimilated through an academic poster project. All Year 10 participants attend a launch event in January (with minimal academic content) and there is a graduation ceremony in June on the same day as workshop 5. 
Through pre and post programme evaluation we hope to see improvements in 6 concepts:
1) Self-reported metacognition (independent learning)
2) Self-reported confidence
3) Self-reported resilience
4) Study skills
5) Perceptions of HE
6) Progression to HE

By equipping participants with skills associated with attainment raising (metacognition, confidence, and resilience) the aim is to boost their Key Stage 4 attainment, which is a strong predictor of progression to HE. Our evaluation report will not be able to demonstrate progression to HE, for which data will be available in future.
Participants use their learning to independently create an academic poster project, which are marked by Student Ambassadors. Participants receive detailed feedback sheets and university-style grades. Through engaging with these sessions and their independent projects, the aim is for participants to develop skills associated with academic attainment and boost their aspirations surrounding attending Higher Education (HE). 
This year, we were delighted to welcome input from external stakeholders including:
· Matt Rodda, MP for Reading Central, who was briefed on the programme and attended a workshop.
· Shaun Flores lived experience consultant who delivered a speech at the graduation ceremony and observed and assisted with 2 workshops.
· The Oxford Road project, whose work featured in workshop 1 for local schools.


	Month
	Workshop Title
	Workshop Sessions

	January
	Launch – Wednesday 15th January
	Introducing Year 10 Reading Scholars
Introducing Academic Poster Projects

	February
	Conducting Academic Research
	Synthesising Information from Sources
Creating a Research Question
Applying our Knowledge (Local Schools Only)

	March
	Constructing Academic Arguments
	Thinking Critically
Structuring an Argument

	April
	Implementing Academic Writing
	Producing Critical Writing
Referencing and Plagiarism

	May
	Refining Academic Poster Projects
	Consulting Past Academic Poster Projects
Developing Academic Poster Projects

	June
	Reflecting and Aspiring (Graduation) – Wednesday 18th June
	Utilising Feedback
Building your Educational Roadmap


Table 1: Study Skills Sessions Year 10 Reading Scholars 2024/25

[bookmark: _Toc227051056]Context
Workshops lasted 2 hours and were mostly delivered in schools. Workshop 1 was delivered on campus for local schools, with the launch and graduation events taking place on Whiteknights and London Road Campus, respectively. Local schools also received one additional 1-hour workshop of their choosing during their campus visits in February; however, these were not study skills related. Rather, this is linked to the recruitment strategy to work with more local schools and target prospective applicants who may be interested in studying at their local institution and/or commuting. Additional activities included Roman Board Games (delivered by Naomi Miller), Careers, and Processes of Mainstreaming in UK Rap. The latter was at the request of schools who are engaged with decolonising the curriculum initiatives. The programme duration was 6 months and 3 days from Wednesday 15th January to Wednesday 18th June 2025.
Eligibility criteria were communicated to schools, organised into Category A, B, and C (see appendix C). These are similar to the categorisation method used for Year 12 Reading Scholars and constructed using policy from the Access and Participation Plan. Year 10 Reading Scholars is primarily targeted at Year 10 students who are eligible for free school meals, living in an IMD Q1 postcode and have Black ethnicity. Schools were also requested to ensure that all the participants in their cohort meet Category B criteria (which were created internally and not listed in the APP): 

· Have the potential to achieve five GCSEs at grade 4 (C) or above.
· Be students who school staff believe would benefit most from the programme
· Be able to display a level of maturity appropriate for the content delivered. 

If a school has too few (or too many) Year 10 students who meet the essential criteria, school staff could select participants using the desirable criteria in Category C to further assess the eligibility of individual students for the programme.

· Care Experienced
· Young Carers
· From Gypsy-Roma Traveller families
· Has a disability 
· Has one or more parents serving in the military (including reserves) 

Evidence suggests that these students have less Social and Academic capital (awareness of HE), Habitus (Familiarity with HE and ‘fitting in’), Skills capital (problem-solving/decision-making/planning/communication) and Intellectual capital (academic skills – raising attainment and subject/HE knowledge) essential for progression to HE. Students in IMD Q1 and Black students are not achieving at KS3 and 4 to enable progression and success in KS5 qualifications needed to access HE and specifically courses at the University of Reading. KS4 outcomes are a good predictor of Level 3 attainment and can act as a barrier to progression to Level 3 / KS5. Evidence shows that students in receipt of FSM perform less well than their peers at KS4. Activities are designed to address key skills of metacognition (independent learning), resilience, and confidence, which are linked to attainment. Our Year 10 Reading Scholars programme also supports the social and academic, habitus and skills capital for these students.
Office for Students has noted Reading as an area where disadvantaged pupils (on free school meals or ever6) are more than two full years of education behind their peers by the time they take their GCSEs (Office for Students, 2022a, 5). Attainment raising has also been identified by Reading Borough Council as a key target for the area in their Annual School Standards and Achievement Report (Grady, 2024). The project manager of Year 10 Reading Scholars is engaged in an attainment raising working group spearheaded by Brighter Futures (Reading Borough Council), which is hoped to better align attainment raising stakeholders in Reading.
It is also important to consider the unique contexts of each school, such as their attainment gaps, attainment 8 scores, progress 8 scores and KS4 attainment for disadvantaged students. Quantitative data was collected on this using HEAT and DfE public data, to assess the strength of the attainment raising need of each participating school. All schools were asked in an initial meeting about their challenges, context, and development plans, which were accounted for in the delivery of the programme. For example, some schools had attainment gaps for Black students or students eligible for free school meals, for which there are dedicated members of teaching or support staff with responsibility for raising the attainment of these target groups. 

[bookmark: _Toc227051057]Link to Access & Participation Plan (APP)
This activity falls under intervention strategy 1 in the Access and Participation Plan (APP), meaning the programme is a targeted attainment-raising initiative that prioritises partner schools. Its aim is to support the removal of attainment-gaps at Key Stage 4 for students eligible for Free School Meals, those in IMD Q1, and those of Black ethnicity.
By 2034, it is hoped that targeted attainment raising work will result in students from these groups progressing equally into Key Stage 5 as their peers. By 2028, the University of Reading hopes to improve the percentage of Key Stage 4 target students who see increases of 10 percentage points (pp) or more in metacognition, confidence, and resilience skills, as a result of our interventions, from 49% to 60%. Students who are Care Experienced, Young Carers or from Gypsy-Roma Traveller families will also be given priority onto the programme(s) if they do not also meet other target demographics.
This intervention strategy also speaks to the following risks from the OfS Risks to Equality of Opportunity Register:
· Risk 1. Knowledge and Skills – students are not equipped to progress to KS5 qualifications to enable entry to HE and University of Reading courses.
· Risk 2. Information and Guidance – students are not able to make informed choices about appropriate KS4 and 5 qualifications to achieve their longer term educational and career goals.

As stated in the APP:
“Students in IMD Q1 and Black students are not achieving at KS3 and 4 to enable progression and success in KS5 qualifications needed to access HE and specifically courses at the University of Reading.”
“Evidence suggests that students in the above categories possess less Social and Academic capital (awareness of HE), Habitus (Familiarity with HE and ‘fitting in’), Skills capital (problem-solving/decision-making/planning/communication) and Intellectual capital (academic skills – raising attainment and subject/HE knowledge) essential for progression to HE.”

[bookmark: _Toc227051058]Previous evaluation
Last year’s evaluation was published on the University of Reading website in 2025 and is linked below. The report showed that the mean responses were slightly lower for each concept in the post-programme survey than the pre-programme survey. All concepts except ‘Study Skills’ were statistically significant at the 5% level. The effect sizes were negative, which suggests that Year 10 Reading Scholars was having a small but statistically significant negative impact on four out of five of these concepts.
Evaluation Reports Access and Participation Plan
Year 10 Reading Scholars Evaluation Report 2023-24
Qualitative and informal feedback was collected from Year 10 students and school staff. This was created internally as an informal measure and has not been analysed using statistical methods. Feedback from school staff was positive and the young people identified many areas of the programme they found beneficial at both mid-programme and post-programme.
Below is an update on the recommendations made in last year’s evaluation report including the status of completion. Responsibility for implementing this lay with the project manager for the programme (Immy Lawlor). 

	Recommendation
	Status

	The study skills content of this programme will be completely overhauled for 2024/25, drawing on current research to ensure that the programme’s focus is purely more focused on attainment raising and better aligned with the concepts being measured.
	Completed in full. A new curriculum blueprint was created aligned to the programmes key concepts and supported by an extensive evidence base of research on attainment raising, attainment gaps and metacognitive approaches. This also included new digital branding from Creative Print Services and stationery for all participants, including a new independent study booklet to support the programme. 

	Additional IAG will be removed and replaced with activities that are focused on study skills, to ensure greater focus on attainment raising.
	Completed in full. However, some schools requested and received a Careers session in addition to the study skills content.

	The programme will span across 6 months instead of 5, with most activity delivered in schools in small groups rather than large cohorts of around 100 students, which has been the delivery method of the study skills sessions for the local schools this year and in previous years.
	Completed in full. However, one school were unable to attend the graduation at London Road Campus, so the study skills workshop was delivered in school in July.


	Participating schools will be reviewed according to their attainment data, to ensure the programme is being offered to schools with ample numbers of eligible Year 10 students. The programme will also be offered to a South Coast school and two target schools in the local area, totalling 7 local schools and 4 regional schools for the 2024/25 programme.
	Completed partially. A school from the South Coast region was recruited, however only 6 schools were recruited from the local area. This was due to one partner school declining the offer of the programme late in the term, leaving insufficient time to recruit a seventh local school. 

	More robust guidance will be provided to schools on selecting eligible students that highlights FSM, IMD Q1 and Black ethnicity as essential criteria, in line with the APP. Assistance will be offered to all schools on identifying IMD Q1 students. Essential criteria will also include selecting eligible students who will best engage with the programme.
	Completed in full. Schools were verbally briefed and provided with a written eligibility criteria document, breaking down the target groups of the APP into clear language. This used a similar categorisation system to Year 12 Reading Scholars (Category A, B, and C). 

	Where possible, key data will no longer be self-reported and instead provided by the school pre-programme to ensure accuracy (name, postcode, date of birth). 
	Completed in full. Although this was an additional piece of work for the schools, it was highly effective ensuring accurate data on all participants. 

	The pre and post survey questions will be reviewed to ensure that they are appropriate for the concepts of the programme being measured. This will include ensuring that full validated scales are used wherever possible to gain a more robust insight into the concepts.
	Completed in full. Full validated scales were used, and bespoke study skills questions were written that align to the new study skills content of the programme. 

	The collection of data from the young people pre and post programme will be more robust, with guidance on completing surveys and assistance from the Scholars Ambassadors
	Completed in full. Detailed instructions were given by staff and Student Ambassadors checked that all questions were completed on forms. 
The school unable to attend the June graduation completed this data in July.

	All study skills sessions will be delivered by University of Reading outreach and regional staff only and not Academic Mentors or Scholars Ambassadors. Regional staff will receive comprehensive training for each session.
	Completed in full. Video training was created prior to each workshop outlining how to deliver the content. 

	Scholars Ambassadors assisting with sessions will receive training on working with disadvantaged students in small group settings, to increase the attainment raising focus of their input.
	Completed in full. Reading Scholars training was delivered in-person on 4th December, with specific modules on the Year 10 programme using research on how to support young people from the EEF. 


Table 2: Recommendations in the Evaluation Plan and Status

Evaluation reports are on file for 2018/19, 2019/20 and 2020/21, but there are no complete evaluation reports for the programme from 2021/22 or 2022/23. Furthermore, the previous reports used different reporting structures, analyses, and survey questions. This is due to a new APP beginning in 2024/25 at the University of Reading, the new OfS Equality of Risk Register, and a new reporting template for outreach activity in line with other Recruitment, Access, and Outreach work. 
[bookmark: _Toc227051059]Methodology
[bookmark: _Toc227051060]Research questions
1) Does participation in Year 10 Scholars improve self-reported metacognition (independent learning)? 
2) Does participation in Year 10 Scholars improve self-reported confidence? 
3) Does participation in Year 10 Scholars improve self-reported resilience?
4) Does participation in Year 10 Scholars improve students’ specific study skills?
5) Does participation in Year 10 Scholars improve students’ perceptions of HE?
6) Does participation in Year 10 Scholars lead to subsequent progression to HE? (note, this cannot be answered in the current report)
[bookmark: _Toc227051061]Participants
Participants were students in Year 10 of secondary school, aged 14-15 at the time of delivery. These students were enrolled at 10 secondary schools across England and Wales. The above cohort requirements being met would result in a minimum of 155 and a maximum of 200 participants. This ensures that the programme will meet at least 120 students, as stated in the APP. 
The initial data provided by schools indicated 182 participants in the programme this year. However, when the data was cleaned, several surveys (particularly post-programme) were not usable due to no name provided or insufficient questions answered, despite staff checking for this when forms were completed. Therefore, the final sample of 114 is not reflective of the actual number of participants in the programme this year. Absences and dropouts also account for this notable drop from the initial data provided in schools to the final sample number.

	Data
	Number

	Participants from initial data provided by schools
	182

	Pre-programme surveys completed in January
	162

	Post-programme surveys completed in June
	135

	Matched pre and post surveys
	114

	Poster Projects Marked
	126


Table 3: Participation in Year 10 Reading Scholars 2024/25.

Participating schools select between 15-20 Year 10 students who meet the above criteria. The cohort of Year 10 students must remain the same throughout the programme. This cohort of students must commit to attending all of the events in the programme over the course of 6 months. Practically, this is to ensure that activity is delivered in small target groups that allow for more intense and meaningful engagement with the young people.
Six local schools (in Berkshire) and four regional schools were selected to participate based on the overall Widening Participation Profile of the school. Data consulted in this process includes percentage of free school meals students, Black students, and IMD Q1 students, to ensure that the schools have enough eligible students to participate in the programme. Other factors such as percentage of passes in English and Maths, Attainment 8 Score and Progress 8 Score for disadvantaged students were taken into consideration. Many of these schools have also shown a commitment to engaging with University of Reading Recruitment and Outreach activity and some are local ‘partner schools’ with the Outreach Team.

[bookmark: _Toc227051062]Survey Data on Participants
Below is an illustration of the key demographic data collected from participating students on the Year 10 Reading Scholars Programme. 
The following data was obtained from schools prior to the programme launch:
· Name
· Home Postcode
· Gender
· Date of Birth
· In receipt of pupil premium
· Living in an IMD Q1 postcode[footnoteRef:2] [2:  This was also checked internally using the Higher Education Access Tracker (HEAT).] 

· Black ethnicity or heritage
· Care experienced
· Young carers
· From Gypsy-Roma Traveller families
· Disability
· Has one or more parents serving in the military (including reserves)

In pre- and post-surveys, self-reported data was collected for the following:
· Gender 
· Ethnicity (beyond Black Heritage)
· Interest in attending university

Ethnicity is further broken down into students with Black heritage, given that the latter is an attainment raising target in the APP. Although pre- and post- surveys have been matched for 114 participants in the statistical analysis (n=114), we were unable to obtain data about 2 students from their school, meaning the graphs below represent 112 of the participants (n=112). This year, 63 participants were female (56%) and 49 (44%) were male. Unlike last year’s evaluation report, there is only a comparison of pre- and post- for the self-reported responses on participants’ interest in University. 


Graph 1: Thinking about University, pre- and post-programme surveys (n=112)

There is a small increase in those who ‘Strongly agree’ that they are thinking about going to university in the future after completing the programme, and slight decreases in those who ‘Agree’ and ‘Neither agree nor disagree.’ ‘Strongly disagree’ and ‘Disagree’ have increased slightly. Previous evaluation reports have yielded similar results for this question.


Graph 2: Postcode IMD Quintiles (n=112)


	IMD Quintile
	Total
	Percentage

	Q1
	33
	30%

	Q2
	38
	33%

	Q3
	24
	22%

	Q4
	4
	3%

	Q5
	13
	12%

	Total
	112
	100%


Table 4: IMD Quintiles pre-programme survey data.

There is a notable this year increase in participants living in IMD Q1 postcodes compared to last academic year (30% and 19% respectively). This demonstrates a greater understanding by schools of this eligibility criterion and the benefits of providing more robust guidance and postcodes checks on HEAT in advance of selecting participants. However, given that IMD Q1 is a priority attainment raising group in the APP, it would be good to increase this number in future years. Although IMD Q2 is no longer eligibility criteria for the programme, it is pleasing to see that IMD Q1 and Q2 total 66% of participants, demonstrating that the programme is participants who, in the majority, are living in the most deprived postcodes. 


Graph 3: Ethnicity, participants with Black heritage (n=112)


	Ethnicity
	Total
	percentage

	Students with Black heritage
	48
	43%

	Students without Black heritage
	62
	55%

	Prefer not to say
	2
	2%

	Total
	112
	100%


Table 5: Ethnicity, students with Black heritage.

Students with Black heritage includes: ‘Black or Black British/African,’ ‘Black or Black British/Caribbean,’ ‘Other Black Background,’ ‘Mixed White and Black African’ or ‘Mixed White and Black Caribbean.’ 

Graph 4: Ethnicity ABMO and non-ABMO (white backgrounds).


	Ethnicity
	Total
	percentage

	Participants from ABMO[footnoteRef:3] backgrounds [3:  Asian, Black, Mixed and Other.] 

	79
	70%

	Participants from white backgrounds
	33
	28%

	Prefer not to say
	2
	2%

	Total
	112
	100%


Table 6: Ethnicity pre-programme survey data, ABMO and white backgrounds.

Students from white backgrounds includes: ‘White British,’ ‘White Irish’ and ‘Other White Backgrounds.’ All other categories outside of these are included in ABMO backgrounds.
The largest ethnicity group was ‘Black or Black British/African’ (36 participants, 32%), with White British the second largest (24 participants, 21%). It is pleasing to see a majority of ABMO students and such a large cohort of students with Black heritage given that the latter is an attainment raising target group in the APP.



Graph 5: In receipt of pupil premium (n=112)

	In receipt of pupil premium
	Total
	percentage

	Yes
	74
	66%

	No
	38
	34%

	Total
	112
	100%


Table 7: In receipt of pupil premium

This number is a strong result, given that eligibility for free school meals is one of the primary criteria for the programme. The criteria have been extended this year to include those who are in receipt of free school meals and pupil premium (including Ever6). 
For Welsh schools, the eligibility criteria were extended this year to include Welsh IMD Q2, in agreement with the evaluation team. This is due to regional differences in measuring disadvantage, given the pupil premium is only available to English students and there are significantly lower numbers of students with Black heritage in Wales. Next year, further bespoke eligibility criteria will be provided for Welsh schools that better reflects regional measurements of disadvantage, in agreement with schools and the evaluation team. 
[bookmark: _Toc227051063]Data collection
This year, the majority of initial data on the participants was collected from the schools to ensure accuracy and quality when tracking students on HEAT. Only ethnicity was self-reported on the pre and post programme surveys, though some students were also indicated as having Black heritage by school staff as part of identifying their eligibility for the programme.
Pre and post programme surveys were completed on paper by students on 15th January (launch event) and 18th June (graduation event). The questions relate to the concepts being measured. These measure short-medium term impact, except for student progression to HE which measures long-term impact. See Appendix D for the full list of questions.

Concept 1: Self-reported metacognition (independent learning)
· 5-point scale: Strongly disagree (1) – Disagree (2) – Neither agree nor disagree (3) – Agree (4) – Strongly agree (5)
· Cognitive Strategies, TASO Access and Success Questionnaire Items.

Concept 2: Self-reported self-efficacy
· 5-point scale: Strongly disagree (1) – Disagree (2) – Neither agree nor disagree (3) – Agree (4) – Strongly agree (5)
· Academic Self-Efficacy, TASO Access and Success Questionnaire Items

Concept 3: Self-reported resilience
· 10-point CoachBright scale: 10 always agree, 5 neutral, 1 always disagree
· CoachBright Resilience Questions

Concept 4: Study Skills
· 10-point CoachBright scale: 10 always agree, 5 neutral, 1 always disagree
· Bespoke questions based on programme content

Concept 5: Perceptions of HE
· 5-point scale: Strongly disagree (1) – Disagree (2) – Neither agree nor disagree (3) – Agree (4) – Strongly agree (5)
· Higher Education Expectations and Knowledge of Higher Education, TASO Access and Success Questionnaire Items.

Concept 6: Student progression to HE
· Tracking on HEAT using the following data from schools:
· First Name, Last Name, School, Home Postcode, Gender, Date of Birth
· This data will be pulled from HEAT using report ‘HESA track.’
· Schools will be informed how the data will be used. Data was collected from schools prior to the programme launch. 

Other methods of data collection were used to create a broader picture of the programme, its effectiveness, and participant experience. 

	Data
	Data collection methods
	date of collection

	Participant ‘About Me’ forms
	Paper forms, qualitative data with sentence starters
	15th January 2025

	School staff feedback
	Microsoft Form, mix of qualitative and quantitative data.
	Post-programme, June 2025

	Participant post-programme feedback
	On paper, collected by Student Ambassadors writing down conversations and post-it notes.
	18th June 2025

	Participant voice notes
	On a phone, using a voice note recording.
	18th June 2025


Table 8: Data Collection Methods

[bookmark: _Toc227051064]Ethics and Data Security
All students on the programme were under the age of 18 at the time of participation and gave consent to sharing their data by signing the pre and post surveys, as well as a separate document for voice notes. Schools also provided some data about students in advance, with full explanations of how each item would be used. Participant data will also be uploaded to HEAT to track the Year 10s future attainment and progression to HE. Only data required for specific purposes was collected. All data has been anonymised for this report.

[bookmark: _Toc227051065]Data analysis
The data analysed in this report has been cleaned to only include those that successfully completed the programme and completed both pre and post surveys in full. Survey results were analysed using Paired t-tests to ascertain whether average pre-intervention scores differed significantly from post-intervention scores. This was conducted for each concept in the survey. Effect sizes were also calculated. 
The informal qualitative feedback has not been analysed formally, but means are presented for the quantitative feedback from school staff. A full record of qualitative feedback from school staff and participants is included in Appendix E. 


	Data collected
	What analysis will be done on this data?
	What will this data output allow us to say? 

	Self-reported metacognition (independent learning)
	If the data is normally distributed: t-Tests

If the data is not normally distributed: Wilcoxon parametric tests.
	Type 2: Empirical Enquiry: We can demonstrate that participation in the Year 10 Reading Scholars Programme is associated with beneficial results in self-reported improvements metacognition, self-efficacy (confidence), resilience, and study skills.

	Self-reported self-efficacy
	If the data is normally distributed: t-Tests

If the data is not normally distributed: Wilcoxon parametric tests.
	Type 2: Empirical Enquiry: We can demonstrate that participation in the Year 10 Reading Scholars Programme is associated with beneficial results in self-reported improvements metacognition, self-efficacy (confidence), resilience, and study skills.

	Self-reported resilience
	If the data is normally distributed: t-Tests

If the data is not normally distributed: Wilcoxon parametric tests.
	Type 2: Empirical Enquiry: We can demonstrate that participation in the Year 10 Reading Scholars Programme is associated with beneficial results in self-reported improvements metacognition, self-efficacy (confidence), resilience, and study skills.

	Study Skills

	If the data is normally distributed: t-Tests

If the data is not normally distributed: Wilcoxon parametric tests.
	Type 2: Empirical Enquiry: We can demonstrate that participation in the Year 10 Reading Scholars Programme is associated with beneficial results in self-reported improvements metacognition, self-efficacy (confidence), resilience, and study skills.

	Student progression to HE
	Tracking on HEAT using the following data from schools:

First Name, Last Name, School, Home Postcode, Gender, Date of Birth
	Type 2: Empirical Enquiry: We can demonstrate that participation in the Year 10 Reading Scholars Programme is associated with progression to Higher Education.


Table 9: Data analysed from pre and post surveys.

[bookmark: _Toc227051066]Type of evaluation
The programme was evaluated using the Type 2 evaluation (as stated in the OfS Standards of Evidence Classification), consisting of pre- and post-programme surveys to track the intermediate outcomes of the effect of the programme on the students. In the long-term, outcomes will be measured by tracking all students who completed a survey in HEAT to measure their KS4 attainment and subsequent progression to HE. This data will be available up to eight years after the intervention.
The nature of the type 2 evaluation means that causal inferences cannot be made from any results. Some of these students may have attended more than one attainment raising outreach programme that may have influenced their responses and there may have been a range of factors influencing the students’ attainment and attitudes towards HE (such as school provision, study support, parent/carer support, home learning environment, family influence, culture etc.). Due to the self-reported quantitative data, it is challenging to link the programme directly to causes. Students may report what they think the outreach team want to know, rather than how they really feel. 

[bookmark: _Toc227051067]Limitations
The data itself is not fully representative of the number of participants in the programme, as referenced above. Given the data is self-reported, there is also potential for response bias. Confounding variables that might affect the results include poor literacy (and therefore ability to understand the survey), the length of the survey, understanding of the various scales used on the survey, behaviour challenges during events on campus, unstable home situations, and negativity towards school. Prior assumptions have been captured in the theory of change, such as understanding of the programme by schools and participants. 
The data has been cleaned, and tests have been run to enhance the trustworthiness and creditability of the data. Even with the same conditions, however, it is difficult to say whether we would achieve the same results with a different (or the same) group of participants, given factors beyond our control such as school changes, budget cuts etc. 

[bookmark: _Toc227051068]Results
Surveys
The sample size for the results below is n = 114, based on paired pre and post surveys. The mean scores, statistical significance test and effect sizes are shown below.

	Concept
	‘Pre’ Mean (SD)
	‘Post’ Mean (SD)
	Statistical test
	effect size

	Self-reported metacognition
	3.59
(0.63)
	3.78
(0.61)
	t(114)= -3.43, 
p<.001**
	d = 0.31

	Self-reported self-efficacy
	3.75
(0.74)
	3.82
(0.82)
	t(114)= -1.35, 
p= .20
	d = 0.10

	Perceptions of HE
	3.54
(0.70)
	3.78
(0.73)
	t(114)= -3.72, 
p<.001**
	d = 0.33

	Self-reported resilience
	7.09
(1.40)
	7.19
(1.24)
	t(114)= -1.00, 
p= .34
	d = 0.07

	Study Skills
	6.74
(1.28)
	7.16
(1.23)
	t(114)= -3.95, 
p<.001**
	d = 0.33


Table 10: Results from Paired t-tests for each concept.
* = significant at the 5% level. * = significant at the 1% level.

The table shows that the mean responses for all concepts were slightly higher in the ‘After’ survey than the ‘Before’ survey. All concepts except ‘Self-reported self-efficacy’ and ‘Self-reported resilience’ are statistically significant at the 1% level. The effect sizes are all positive, which suggests that Year 10 Reading Scholars is having a small but statistically significant positive impact on three out of five of these concepts.

Qualitative and Informal Feedback
Qualitative and informal feedback was collected from Year 10 students and school staff. This was created internally as an informal measure and has not been analysed using statistical methods. Feedback from school staff was provided by six people and was overwhelmingly positive, even more so than last year’s very positive feedback which demonstrates an improvement in staff satisfaction. The school staff’s written responses were more focused on the specific skills participants gained compared to last year, in which written responses tended to focus more on the experience of coming to campus and working with Student Ambassadors. 
Examples of positive feedback from school staff:
· The course delivery was excellent, as were the two days at Reading. The feedback on the projects was superb, and a very quick turn around.
· Very well organised and content delivered was of appropriate level for students to engage in.
· The program was perfect for us. It's aims are amazing for Year 10s. The provision of buses made the program easier for us to implement. The visits in schools minimised days off for staff. It was amazing and life changing for a lot of our students were 4 of them are now in the students leadership team.
· Their academic confidence has grown enormously through the debates and research project
· The students have learned how to revise, participate in school, and find their voice in school and lessons.

Suggestions for improvements from school staff:
· I don't recall anything about finance this year.
· Sometimes the language used was a little too challenging due to the poor breadth of the students’ actual vocabulary.
· It would be great for students to maybe see inside a halls of residence.
· Some of this material was covered again in the graduation day (marking an example poster, etc) and it may have been unnecessary

School staff were required to respond to a statement on a 5-point scale, from ‘Strongly agree’ to ‘Strongly disagree’. Mean scores were calculated by assigning numerical values to the five-point scale (Strongly agree 5, Agree 4, Neither agree no disagree 3, Disagree 2, Strongly disagree 1) except for the first question on a four-point scale (Excellent 4, Good 3, Fair 2, Poor 1). In future evaluation reports, all of these quantitative questions will be on a five-point scale for more robust data and comparison between previous years. 
All mean scores on a five-point scale are above 4.3, which indicates an overall positive perception of the programme. That said, these results are informal and have not been statistically analysed, so should be treated with caution. 

	Statement
	MEAN SCORE

	The programme was well organised.
	5

	Most students were engaged with the study skills session content.
	4.33

	The length of the study skills sessions was right for the majority of students.
	4.67

	There was the right amount of interactivity embedded in the study skills sessions.
	4.83

	The study skills content was helpful and informative for nearly all students.
	4.67

	It is useful for students to visit our campuses.
	5

	Almost all students seemed to enjoy the chance to explore and experience our campuses.
	5

	Almost all students were equipped by sessions to create a poster project.
	5

	Creating a poster project was helpful and informative for nearly all students.
	5









Table 11: School staff responses to quantitative questions.

Participants responded to prompt questions, with answers collected by Student Ambassadors or written on post-it notes. A full record is included in Appendix E.

What is one thing that you have learnt on the programme that you will use in your future studies?​
Common answers:
· How to carry out research
· Referencing and avoiding plagiarism
· Goal setting
· Synthesising information from sources
· Transferable skills (teamwork, time management, proactivity) 

Write one word on your post-it note that describes your experience of Year 10 Reading Scholars. ​
Most frequent responses: Amazing, Fun, Exciting, Interesting, Valuable, Informative, Inspiring, Engaging.
This qualitative data demonstrates an overall positive experience of the programme for both staff and students. It is clear that both have understood the aims of the programme and the skills it aims to foster, based on the specific examples given in answers. In last year’s evaluation, participants commented on more general aspects of the programme such as visiting campus and working with Student Ambassadors. With a more specific question and greater focus on the study skills, this data suggests a better understanding of the programme this year. 
The evidence suggests that the overall impact of the programme this year has been positive for the participants, especially in the three statistically significant concepts. The two concepts with a small but statistically insignificant impact are areas that will require greater focus next year. These findings support the expectations outlined in the theory of change, supported by research in this area. It may be that these results are generalisable to other contexts, such as attainment raising activity by Universities and interventions for schools to implement themselves. Given that attainment raising is a national priority intertwined with disadvantage, this programme serves as an example of a positive intervention for disadvantaged KS4 students. 
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[bookmark: _Toc227051070]Conclusions
Returning to the key questions for the programme, these results show that participation in Year 10 Scholars improves self-reported metacognition (independent learning), study skills, and perceptions of HE that were statistically significant at least at the 5% level, with a small effect size. While positive improvements were also shown in self-reported confidence and resilience, these were not statistically significant, suggesting these are areas that require more focus in the programme. It is not yet possible to answer whether participation in the programme will lead to subsequent progression to HE. 
The informal data collected from school staff and students (mostly qualitative) suggests an overall positive perception of the programme, with both groups commenting extensively on the specific skills they have acquired from the programme and participants using largely positive words to describe their experience. However, it is worth noting the aforementioned caveats that school staff and participants tend to be complimentary in this kind of data, with little constructive feedback offered. 
Overall, there is sufficient data to suggest the impact on the participants has been positive and meaningful. Delivery staff have also observed significant growth from students on this programme, in their confidence to express and meaningfully articulate their ideas using critical thinking skills. 

[bookmark: _Toc227051071]Recommendations
Recommendation 1: Increase scores in self-reported self-efficacy and self-reported resilience through more focus in the programme content.
Scores were positive but not statistically significant at the 5% level, with effect sizes less than 0.2. Relevant literature will be consulted as well as reviewing the questions used with the evaluation team. This research will be complete and integrated into programme content by 31st October, with the evaluation plan finalised by Christmas.

Recommendation 2: Make workshop 3 even more focused on literacy and integrate this into all workshops.
Literacy was a prevalent problem in poster projects, with many students struggling to write coherently in full sentences. Relevant literature will be consulted with findings embedded into the programme. English Language teacher contacts may also prove useful here. This research will be complete and integrated into programme content by 31st October.

Recommendation 3: Adjust the programme timeline to be more flexible around mock exams and holidays.
All delivery staff experienced challenges working with schools around their mock exam periods. Regional colleagues and management will confirm launch and graduation dates. It will be communicated to schools at the start of the academic year that the once-a-month workshop structure can be flexible. Schools will also be asked in advance for their Year 10 mock exam periods, potentially as part of the initial paperwork. 

Recommendation 4: Review all workshops to fit into a shorter time limit (1 hour 40 rather than 2 hours), to allow for flexibility when delivering in schools.
All delivery staff experienced challenges in delivering in schools where time was lost due to movement time between buildings and setting up the presentation. The project manager will review all PowerPoints, lesson plans, and activities by 30th September. 

Recommendation 5: Revise the structure of the launch and graduation, potentially eliminating them altogether.
The graduation and launch have traditionally bookended the start and end of the programme. While these are fun events, it is unclear whether they add enough value to be justifiable, given the significant staff time taken to host 200 participants on campus. They also decrease the flexibility of the programme and inevitably clash with other events during busy periods. While on campus visits are key to perceptions of HE, these could be delivered in other ways such as individual campus visits for local schools and a regional schools’ launch and/or graduation. This will be discussed with regional colleagues and management in September, weighing up the pros and cons, as well as different options. A decision made by end of September and communicated with schools.

Recommendation 6: Review the evaluation plan to take a more mixed methods approach, using qualitative methods formally. 
While some qualitative methods have been trialled on an informal basis, a mixed methods approach would allow for a more detailed evaluation of the impact of the programme. It is also worth nothing the strengths and weaknesses of the qualitative methods used so far. For example, allowing participants to write answers in their own words could provide richer data, but the low literacy abilities have meant some have struggled to write answers in full sentences and this feedback is limited by time constraints and writing by hand. Any voice notes, focus groups or interviews would need to be carefully considered in terms of the questions asked and who conducts these, to avoid students giving overly positive answers to authority figures rather than constructive criticism or honest experiences. In terms of school staff, they tend to be very positive about the programme and provide minimal constructive feedback unless prompted. 
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	Section
	Content

	Situation
	A significant barrier to progression to HE is the attainment gap between disadvantaged students and their non-disadvantaged peers. Key Stage 4 attainment is a significant indicator of whether a student will progress to higher education. Academic and social capital are encompassed within this. This attainment gap is resulting in fewer disadvantaged students participating in higher education.

	Aims
	To have a positive impact on the attainment of disadvantaged students, in terms of academic achievement, social and academic capital and ultimately progression to HE.

	Inputs
	Staff time for each programme
Staff travel costs (UKSRO and Student Ambassadors)
Venues / campus space
Student ambassadors
Catering and snacks for workshops and events
Travel costs (coaches)
Physical and digital resources

	Activities / Process
	Campus visits [familiarisation with HE environments]
Study skills workshops in schools
Critical thinking and discussion-based activities in each workshop
Independent work set between study skills sessions
Academic poster creation
Providing detailed feedback sheets and the opportunity to amend their poster.

	Outputs
	Students will experience a HE environment, meeting current students and outreach staff
Students will learn about study skills relevant to their educational stage
Students will receive guidance and information about, and have the opportunity to build upon, academic self-efficacy through the sessions
Students will produce an academic poster
Students will receive feedback sheets on their projects.

	Outcomes
	NOTE: all intermediate outcomes are self-reported
Independent learning/metacognition
Academic self-efficacy
Resilience
Study skills
Perceptions of HE

	Impact
	Improved attainment at Key Stage 4
[Progression to HE] – applications to Reading
Enrolment in HE (via HEAT)

	Rationale & Assumptions
	Research suggests that metacognition, academic self-efficacy, resilience and study skills are skills linked to attainment raising. These areas contribute to the attainment gap seen for pupils from disadvantaged backgrounds. We assume that schools will support students to engage with these programmes, and will understand our eligibility/targeting criteria, so enough target students can attend. We assume teachers will encourage sustained engagement with their students. We assume schools and their staff have enough resources to host and engage with the programmes, given that school staff high workload could affect the organisation of activity. We assume positive and consistent liaison with school contacts, which could be impacted by teacher recruitment and retention crisis. We assume that students understand the importance of the guidance they are being given. We assume that students are positively and actively engaged in activity. We acknowledge that student attitudes to learning can be affected by poor behaviour regulation, influence of parental attitudes to education and poor mental health. This is particularly true of disadvantaged students, for whom these concerns can be felt more intensely. There is little we can do about these external factors, other than recognise their impact.
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Category 1: Background information demonstrating the existence of the problem and thus the need for attainment raising activity.
	Source
	Evidence (Paraphrased)
	Link: APP IS1 Activity Outcomes, page 8-9

	EEF 2017
	Essential life skills (or ‘character’): determine life chances and can be measured in a robust and comparable way. Less evidence on how these skills can be developed and whether they lead to increased academic attainment. 
	Self-reported improvements in metacognition (independent learning), confidence, and resilience.
Students able to develop own educational ‘roadmap’ 
Long term - student progression to HE
Teacher observed improvements in subject knowledge and confidence

	Unite 2024 
	Pre-pandemic: young people from disadvantaged backgrounds more likely to experience anxiety, loneliness, and depression with increased severity without the same access to support as their peers. 
Education Policy Institute (EPI): persistent attainment gap between advantaged and disadvantaged children, widened since 2019 in all phases.
New undergraduates concerned around coping with the level of study, don’t know how to study at university, lack of confidence about study skills, knowledge gaps in their prior learning.
	Self-reported improvements in metacognition (independent learning), confidence, and resilience.
Students able to develop own educational ‘roadmap’ 
Long term - student progression to HE
Improve student attainment at GCSE. 
 

	 Hoskins and Wong 2024
	Students from middle-class backgrounds/other privileged groups: more likely to skills development and cultural capital to excel in higher education. 
Young people outside of these social groups: different views of what selves are possible for them, what they should aspire to and what is realistic.
	Self-reported improvements in metacognition (independent learning), confidence, and resilience.
Students able to develop own educational ‘roadmap’ 
Long term - student progression to HE

	OfS 2022 
	Universities: major influence in the local area and stakeholders in improving the prospects of young people, especially in attainment raising.
	Long term - student progression to HE
Improve student attainment at GCSE. 



Category 2: Evidence for why the content of attainment raising activity is a good way to tackle the issue when the University of Reading work with schools.
	Source
	Evidence (Paraphrased)
	Link: APP IS1 Activity Outcomes, page 8-9
 

	OfS Uni Connect Evidence Bank 2021
	All examples below are strong empirical evidence in interventions that bare resemblance to activities IS1.
Positive impact on attainment raising
Row 141: Multi year group interactive workshops for males, to help students identify strengths and provide strategies to increase their confidence and build resilience. Beneficial effects on interpersonal skills: personal resilience, teamwork, focus, goal setting. 
Row 186: Masterclass, teacher CPD and parent/carer activity. Sessions to year 9 to 13 students on topics that support students to progress through their studies and on to HE, including: Goals and Aspirations; Revision and exam preparation; advanced Note Taking.
Positive impact on Development of interpersonal skills and attributes (e.g. self-confidence, self-efficacy, motivation, and resilience)
Row 167: Skills and attainment workshop, writing workshops for lower socioeconomic groups in multiple year groups. 7 percentage point increase in those who planned to go to HE after school/college.
	Self-reported improvements in metacognition (independent learning), confidence, and resilience.
Students able to develop own educational ‘roadmap’ 
Long term - student progression to HE
Teacher observed improvements in subject knowledge and confidence

	TASO 2022
	Activities to develop soft/study skills
Focus on raising attainment by helping students to develop skills needed to succeed: study skills, critical thinking, essay writing, and metacognitive skills.
Strength of evidence: ‘emerging.’ Evidence that metacognitive learning strategies and more study skills interventions contribute significantly to attainment. 
Interventions on raising identity-based motivations of students can improve academic attainment. Numerous studies cited that demonstrate this.
	Self-reported improvements in metacognition (independent learning), confidence, and resilience.
Teacher observed improvements in subject knowledge and confidence

	The Brilliant Club 2024
	Using the HEAT KS4 Attainment Track data in 2022: students who participated in the programme in Year 8-10 more likely to pass GCSE Maths and English than their peers. Similarities in programme outline to Year 10 Reading Scholars (exploring HE, small group workshops, academic skills development, feedback, project to assimilate skills, focus on written communication and critical thinking, graduation event). 
	Self-reported improvements in metacognition (independent learning), confidence, and resilience.
Teacher observed improvements in subject knowledge and confidence

	Higgins et al, 2025
	Meta-analysis of 29 studies with quantitative data on pupil’s attainment and attitudes
Results: thinking skills programmes and approaches are effective in improving the performance on tests of cognitive measures, overall effect size of 0.62. Also, a considerable impact on curricular outcomes with the same effect size of 0.62. Overall effect size: 0.74.
Definition of Thinking Skills (in this source): Approaches/programmes that teach learners how to plan, describe, and evaluate their thinking and learning. 
	Self-reported improvements in metacognition (independent learning), confidence, and resilience.
Teacher observed improvements in subject knowledge and confidence

	EEF 2021
	Some evidence suggests disadvantaged pupils are less likely to use metacognitive and self-regulatory strategies if they are not explicitly taught these strategies.
	Self-reported improvements in metacognition (independent learning), confidence, and resilience.
Teacher observed improvements in subject knowledge and confidence
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This document outlines the eligibility criteria for the Year 10 Reading Scholars programme and to aid school staff in selecting their cohort of students for the upcoming programme. Due to the funding of the programme, school staff must select students based on the criteria below:
	Category A – Essential Criteria
	Category B – Essential Criteria
	Category C – Desirable Criteria

	All students in your cohort must meet at least one of the following criteria:

In receipt of pupil premium

Living in an Indices of Multiple Deprivation Quintile 1 (IMD Q1) postcode*

Have Black ethnicity/heritage**


	All of the students you select must meet all the following criteria:

Have the potential to achieve five GCSEs at grade 4 (C) or above.

Be students who school staff believe would benefit most from the programme.

Be able to display a level of maturity appropriate for the content delivered. 

As school staff know their students best, we trust them to make the best judgement on which of their eligible students would benefit the most from the programme.
	Participating students must meet at least one criterion from Category A and all criteria in Category B. However, if a school has too few (or too many) Year 10 students who meet the essential criteria, school staff should consult the desirable criteria in Category C to further assess the eligibility of individual students for the programme.

Care Experienced

Young Carers

From Gypsy-Roma Traveller families

Has a disability 

Has one or more parents serving in the military (including reserves) 



* School staff can check students’ postcodes using the resources linked below. If preferred, school staff can send a list of postcodes to the University of Reading, who can quickly produce a report on IMD quintiles using the Higher Education Access Tracker. 
· ENGLISH SCHOOLS: Check IMD Quintiles here for individual postcodes: LINK: English indices of deprivation 2019, in conjunction with this guide: LINK: IMD Lookup Guide from the University of Bath.

· WELSH SCHOOLS: Check WIMD Quintiles here for individual postcodes: LINK: Data Cymru Postcode Search. Postcodes that fall in the 1%-20% most deprived areas in Wales are equivalent to the English IMD Q1.
** Black ethnicity/heritage includes the following categories: ‘Black or Black British/African,’ ‘Black or Black British/Caribbean,’ ‘Other Black Background,’ ‘Mixed White and Black African’ or ‘Mixed White and Black Caribbean.’

Cohort Requirements
· Participating schools must select between 15-20 Year 10 students who meet the above criteria. 
· Your cohort of Year 10 students must remain the same throughout the programme. This cohort of students must commit to attending all of the events in the programme over the course of 6 months.
· School staff will be asked to complete a School Agreement Form before Christmas, in which they must state which eligibility criteria the students in their cohort meet. 

Frequently Asked Questions - Eligibility Criteria
What is the aim of Year 10 Reading Scholars Programme?
· Year 10 Reading Scholars is a targeted attainment raising programme for partner schools in the local area of the University and target regions.
· The programme fosters self-reported improvements in metacognition (independent learning), confidence, and resilience.
· Students who complete the programme will develop their own educational ‘roadmap’ and skills that are linked to attainment raising. 
· The long-term aim of the programme is to raise participants’ KS4 attainment, which is linked to progression to HE.[footnoteRef:4] [4:  Office for Students (2022), “Schools, attainment and the role of higher education” <https://www.officeforstudents.org.uk/publications/schools-attainment-and-the-role-of-higher-education/>, accessed 16th September 2024 at 16.22] 

What is the rationale behind the eligibility criteria for Year 10 Reading Scholars?
· The Category A and C eligibility criteria are informed by objectives and targets in the University of Reading’s Access and Participation Plan (APP).[footnoteRef:5] Year 10 Reading Scholars is an attainment raising programme and falls under ‘intervention strategy 1’ on page 7. [5:  University of Reading (2024), “University of Reading Access and participation plan 2024-25 to 2027-28”, <https://static.reading.ac.uk/content/PDFs/files/Study/The-University-of-Reading-APP-2024-25-V1-10007802.pdf>, accessed 16th September 2024 at 16.23] 

· Category A essential criteria are based on the objective under APP intervention strategy 1: “Through targeted attainment-raising initiatives with partner schools, to support the removal of attainment-gaps at KS4 for students eligible for Free School Meals, those in IMD Q1, and those of Black ethnicity, such that by 2034 students from these groups progress equally into KS5 as their peers.”
· Category C desirable criteria are partially listed in in the APP on page 7: “Students who are Care Experienced, Young Carers or from Gypsy-Roma Traveller families will also be given priority onto the programme(s) if they do not also meet other target demographics”. Disability[footnoteRef:6] and children from service families[footnoteRef:7] are also included in Category B due to recognised attainment gaps for these groups and their inclusion in the University of Reading contextual offer scheme. [6:  Education Policy Institute (2023), “Special Education Needs and Disability”. https://epi.org.uk/annual-report-2023-send/, accessed 16th September 2024 at 16.27.]  [7:  Service Children Progression Alliance (2024), “SciP Alliance Research”. https://www.scipalliance.org/research/scip-alliance-research, accessed 8th October 2024   at 15.36.] 

· The Category B essential criteria are outlined to facilitate behaviour management in sessions and engagement with the programme. Selecting eligible students from your Year 10 cohort is essential and these students also need to demonstrate potential to benefit from the programme, as well as a willingness to engage with the content.

What is the rationale behind the cohort requirements?
· Cohorts of 15-20 students: ensures support that is focused on the students’ needs, as well as meaningful interaction with UoR staff.[footnoteRef:8] [8:  Education Endowment Foundation (2021), “Small group tuition Teaching and Learning Toolkit”, <https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition>, accessed 16th September 2024 at 16.24.] 

· Same students for every session: The impact of the programme is measured through statistical analysis of responses from the same students in pre and post survey responses. This also ensures sustained interaction across 6 months of the programme.
· Providing a list of participant names and eligibility criteria met ensures accurate reporting and monitoring of data.
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	FIRST NAME
	
	LAST NAME
	


	SCHOOL
	
	GENDER
	




	What is your ethnicity? (Please tick below)

	Black or Black British/African

	Black or Black British/Caribbean

	Other Black Background

	Asian or Asian British/Indian

	Asian or Asian British/Pakistani

	Asian or Asian British/Bangladeshi

	Other Asian Background

	Mixed White and Black African

	Mixed White and Black Caribbean

	Other Mixed Background

	Chinese

	Gypsy/Roma/Traveller

	White British

	White Irish

	Other White Background

	Prefer not to say

	Other (please state below)



Answer each question by ticking to what extent you agree with the statement.
	Statement
	Strongly disagree
	Disagree
	 Neither agree nor disagree
	Agree
	Strongly agree

	I can tell which information is most important when I study. 
	
	
	
	
	

	I can tell how reliable information is when I read something.
	
	
	
	
	

	I can clearly explain my ideas, even when writing about complicated things.
	
	
	
	
	

	I can confidently explain my ideas when talking to others.
	
	
	
	
	

	I am confident that I can get the exam results required to progress to higher education.
	
	
	
	
	

	I have the academic ability to do well in higher education.
	
	
	
	
	

	I could manage with the level of study required in higher education. 
	
	
	
	
	

	I am thinking about going to university in the future.
	
	
	
	
	

	I know what studying at university would be like.
	

	
	
	
	

	I know how studying at university is different from studying in school or at college.

	
	
	
	
	

	I believe that if I apply to university, I will get a place.
	
	
	
	
	




PLEASE TURN THIS PAGE OVER AND COMPLETE THE OTHER SIDE, THANK YOU. 

	1
Always disagree
	2
	3
	4
	5
Neutral
	6
	7
	8
	9
	10
Always agree



Answer the questions on this page by putting a number between 1 -10 that best reflects how you feel about each statement, as shown in the scale above. 
	Statement
	Score

	I can find a solution to most problems I face in lessons.

	

	I can bounce back if something goes wrong.

	

	I put in effort in lessons to improve my grades.

	

	I am happy to ask for help with learning when I need it and know who to ask.

	

	I carry on trying when things are hard.

	

	I am a hard worker.

	

	I know how to thought shower my ideas using techniques that work best for me.

	

	I can synthesise information from sources and take notes.

	

	I know how to construct a good research question.

	

	I understand how to apply critical thinking to my studies.

	

	I can structure an argument using information I have found.

	

	I understand how to ensure my writing is clear for readers.

	

	I know how referencing can help me to avoid plagiarism and demonstrate where I have sourced information.
	

	I am confident in using mark schemes to understand the requirements of my work.

	

	I am good at receiving feedback and acting on this.

	

	I am confident in my future aspirations and can build an educational roadmap of my next steps.

	



The personal information you supply on this form will be used to help us deliver our outreach programme, to reply to any future enquiries, and for quality assurance and data analytics purposes. The contact information you supply is confidential and will be treated in accordance with the General Data Protection Regulation (2016), the UK Data Protection Act 2018 and all applicable Data Protection laws. Please refer to the University of Reading Privacy Policy for more information. The data collected will be used to evaluate the impact of the activity in widening participation to Higher Education. Only organisations that require the information for the funding, delivery, evaluation and tracking of these outreach activities, including the Universities and Colleges Admissions Service (UCAS), Higher Education Access Tracker (HEAT), and the Higher Education Statistics Authority (HESA), will be given access to the data.  This data will be anonymised for reporting purposes.  Your data will be stored on a secure database for future tracking and correspondence. 

I agree to the University of Reading using my data in this way. 

Signed: __________________________________   Date: _____________________________________ 

[bookmark: _Toc227051079]Appendix E Qualitative Responses
[bookmark: _Toc227051080]School Staff
What do you feel has been the biggest impact of Year 10 Reading Scholars on your students' learning in school? Please provide comments below.
Expanding on their existing education by introducing higher level study skills.
Critical thinking, analysis, and study skills regarding reading sources and forming an argument
Their independence - I can’t believe how well they did! So proud!
Support students with knowledge on some research methodologies, demystifying societal challenges that, ultimately lead to our students not aspire to join University in future.
Their academic confidence has grown enormously through the debates and research project
Having information on research. The students have learned how to revise, participate in school and find their voice in school and lessons.

Please use the box below to provide any feedback about the programme overall.
The course delivery was excellent, as were the two days at Reading. The feedback on the projects was superb, and a very quick turn around.
Really useful. The in-school sessions were helpful but some of this material was covered again in the graduation day (marking an example poster, etc) and it may have been unnecessary
Just an absolutely superb experience. I would strongly recommend the course.
Very well organised and content delivered was of appropriate level for students to engage in.
I don't recall anything about finance this year, and it would also include a session on that in the programme.
The program was perfect for us. It's aims are amazing for Year 10s. The provision of buses made the program easier for us to implement. The visits in schools minimised days off for staff. It was amazing and life changing for a lot of our students were 4 of them are now in the students leadership team.

Please use the box below to provide any feedback about the study skills sessions.
Extremely valuable and not covered in ordinary school curriculum.
Awesome
Most were fantastic but sometimes the language used was a little too challenging due to the poor breadth of the students’ actual vocabulary but otherwise, fantastic
Just a suggestion but could your programme lead to some sort of mentoring from your student ambassadors. We would welcome them in school and device a programme for them to work with some of our students.
The programme was well organised - each session building on the last.
Phenomenal. The students are using the skills in so many aspects of their learning, and they have flourished.

Please use the box below to provide any feedback about the visits to campus.
Scavenger hunt was greatly enjoyed.
It was so wonderful to hear students contemplating university for the first time; thank you!
It would be great for students to maybe see inside a hall of residence.
The library visits were great for the students.

Please use the box below to provide any feedback about the poster project.
Excellent prelude to Sixth Form.
It was wonderful to see what they completed completely independently and to hear their voices.
This year all our students completed a poster project, apart from one who had a medical problem and had several weeks away from school.
Clear concise and targeted to the students well.

If you have any feedback about Year 10 Reading Scholars that you would like to share with us, please use the box below to do so.
Excellent programme enjoyed by all.
Well-organised, good session length, and accessible for students.
Just a fantastic opportunity; thank you so so much and we would love to vibe back!
Guest speaker at the graduation was excellent, as he made a huge impact on our students by sharing his like journey.
It is fabulous to have this opportunity for our students. Thank you!
We cannot wait for next year

[bookmark: _Toc227051081]Participants Qualitative Responses
Voice Notes
How have you found the programme? What particular skills have you found useful?
Student 1: I enjoyed most learning about references and how it like… How it can prepare me for uni to use it in the right way and not plagiarise and get away with doing it wrong. I also enjoyed utilising information for my poster, and I’m really satisfied with the final topic.

Student 2: I learnt how different revision methods and how they can be effective, and I also learnt that like not all revision methods are useful for everyone, and I also learnt how to reference and how to like synthesise information without plagiarism. 

Student 3: I believe that the programme is very helpful in certain things. For example, it really gives you an insight into university life and what it’s like, but also it kind of prepares you for the qualities of university life. For example, we are taught about thought showering and notetaking and various different methods of taking notes and some methods work for some people and other methods work for other people. So basically, you can choose which method works best for you and that can help you in the future with your GCSEs, A levels, University projects etc.

Student 4: I really enjoyed this um… I really enjoyed the Year 10 Reading Scholars Programme in 2025. I understood the aspect of university and university degree and also how the education and also how university would give assignments. The assignments actually helped me and with the Reading Scholars, we were able to understand and use like different techniques and different methods of applying or approaching these. I was quite narrow-minded at first but then as I opened up and the Reading Scholars allowed me to use my imagination, and they didn’t restrict me, and they actually helped me a lot in the long run. 

Student 5: I found the programme very useful since it’s helped me develop all of my synthesising information skills. It’s also helped me improve my researching skills and I think that this programme has improved a lot of things for me. 

Student 6: This programme has really been beneficial for me in understanding higher education and where I want to go in the future and it’s also helped me in school with synth- again with synthesising information and overall just beneficial you know, just in general when we’re doing projects like posters and things and gathering information and resources. 
 
Student 7: Okay so not only was the programme really enjoyable, but it was also quite useful in regards to developing our critical thinking because we were able to explore specific topics that we wanted to independently rather than having to in a normal school environment. 

Student 8: I found the programme… I thought it was actually quite easy. I thought it was gonna be a lot harder, but it was actually quite comfortable, and it helped me as well because at the time I was doing mocks, and I’m still doing mocks, and also I feel like I… The skills I learnt from it that I probably found most useful are like critical thinking, because I feel like it applies to real life the most. 
 
[bookmark: _Toc227051082]Post-It Notes
Write one word on your post it notes that describes your experience of Year 10 Reading Scholars.
Example of words listed:
Interesting
Amazing
Fun
Insightful
Educational
Inspiring
Exciting
Informative
Good

Less often mentioned:
Brilliant 
Academic 
Investing
Stress
Spectacular 

What is one thing that you have learnt on the programme that you will use in your future studies?​

	How to revise in different ways

	How to carry out research

	How to pick up info

	Critical thinking

	Researching

	Designing a poster

	Carrying out research outside of school

	Stress relief

	How to reference

	Picking out important information from sources

	Looking at different perspectives

	How to not plagiarise

	Learning more about university and experiencing it

	Don't wait until the last minute

	How to research

	Be proactive

	Not to procrastinate

	That the work may not be easy

	How to look at marking criteria

	How to structure an argument

	Condensing information

	Learning about research

	Exploring research

	Referencing

	Avoiding plagiarism

	Note taking

	Paraphrasing

	Transferable skills like teamwork

	Communication skills

	How to structure a poster

	Reflect and review grammar by proofreading work before submitting it

	How to reference

	How to reference

	Time management

	How to present my work visually

	Apply my writing to the target audience

	Planning for the future

	Time management

	How to reach your goals

	How to reach your goals

	How to set your goals

	How to reference effectively

	Not to plagiarise things from the internet



I am thinking about going to university in the future.

Pre-programme	
Strongly disagree	Disagree	Neither agree nor disagree	Agree	Strongly agree	4	6	24	35	45	Post-programme	
Strongly disagree	Disagree	Neither agree nor disagree	Agree	Strongly agree	5	8	18	32	51	



Indices of Multiple Deprivation


Q1	Q2	Q3	Q4	Q1	33	38	24	4	13	

Participants with Black Heritage


Black	Non-Black	Prefer not to say	48	62	2	


Asian, Black, Minority, Other (ABMO) Participants


ABMO	Non-ABMO	Prefer not to say	79	33	2	


In receipt of pupil premium


Yes	No	74	38	
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