Enhanced Transition
Analysis of Activities for Black & Mature Students
Becky Porter & Kate Booth, Transition and Retention
April 2026 
Contents
Executive Summary	2
Introduction	3
Rationale	3
Intervention	3
Context	4
Link to Access & Participation Plan (APP)	4
Previous evaluation	4
Methodology	4
Research questions	4
Participants	4
Data collection	5
Ethics and Data Security	5
Data analysis	5
Type of evaluation	6
Limitations	6
Results	7
Conclusions & recommendations	9
Conclusions	9
Recommendations	9
References	9
Acknowledgements	10
Notes	10
Appendix 1	10

[bookmark: _Toc213680201]Executive Summary
The activity
Continuation gaps are pronounced for Black & Mature students when compared to their peers. Initiatives that support these students to develop confidence and increase their sense of belonging are theorised to support the continuation of these students and reduce gaps. Black and Mature students were offered a series of enhanced transition initiatives during their Welcome period in Autumn 2024, these included social media groups, written guides and bespoke transition events. Activities spanned from July to October 2024.  
The evaluation
The evaluation methodology was Type 2, as there was a comparison of self-reported evaluation scores of Black & Mature students who took part in initiatives compared to Black & Mature students who did not participate.
Main findings
For both groups, response sizes are small & this needs to be considered when drawing conclusions from the data. 
For Black students, the results showed statistically significant increases in scores of those who engaged with at least one of the initiatives (n=10) compared to those who did none (n=9) for the areas of:
· Self-reported sense of belonging
· Self-reported confidence navigating university
Specifically, Black students who engaged with Instagram/ Facebook Groups for applicants reported statistically higher levels of Confidence navigating University than those who did not. Likewise, students who attended a transition event for Black Students in Welcome Week showed statistically significantly higher levels of self-reported Confidence in Navigating University and also higher levels of self=-reported Sense of Belonging.
However, for Mature students, no significant difference was seen between those who engaged with at least one of the initiatives (n=14) and those who did not engage at all (n=17). 
Conclusions/recommendations
Conclusions
The enhanced Transition activities appeared to significantly improve Black students' sense of belonging and confidence in navigating university, though statistical effects were not able to be calculated for some activities due to small sample size. However, no significant benefits were observed for mature students, indicating a need for further investigation.
Recommendations:
These initiatives should continue for Black students, with suggestions for further evaluation, beyond increasing response rates to allow statistical testing(e.g. 3-month follow-up or analysis of contribution towards closing continuation gaps). Efforts should be made to increase participation due to their positive impact. For mature students, further evaluation or tailored initiatives are recommended to better support their transition needs.
[bookmark: _Toc213680202]Introduction
[bookmark: _Toc213680203]Rationale
[bookmark: _Toc411949764][bookmark: _Toc21085139]Continuation gaps at the university have increased in recent years and are pronounced for both Black and Mature students. Our latest Access & Participation Data from 2022-23 shows that continuation rates for Black Students are 2 percentage points lower compared to their White counterparts. Mature students (21 and over) show continuation rates that are 6.2 percentage points lower than younger students (below 21).
It is theorised that in giving students access to more information and resources they will feel settled, represented and enhance their sense of belonging, which is known to support continuation. WonkHE & Pearson (2022) theorise that fostering student connections is one way that institutions can support students to develop a sense of belonging. In addition to the impact on belonging, it is also theorised that the additional information given to students in these activities, along with the opportunities to connect with other students will increase their confidence in navigating university.      
[bookmark: _Toc213680204]Intervention
Black Students
A transition package was designed, containing a wide range of initiatives to promote representation, provide information and enhance belonging. Initiatives spanned from July 2024 until October 2024. Some initiatives were already in place and a number were new. These included: 
· Instagram/ Facebook Groups for applicants
· A printed guide to University for Black students. These were available for students to collect at various locations and at the Black Student Transition Event. 
· Providing bespoke community space and resource information. This work was later captured via a printed guide for the wider student network and became outside the scope of this intervention. 
· A transition event for Black Students held in Welcome Week, delivered by Reading Students’ Union. 
· Welcome Sessions for late arriving students. 
Mature students
A transition package was designed, containing a wide range of initiatives to promote representation, provide tailored information and enhance belonging. Initiatives spanned from July 2024 until October 2024, although the WhatsApp group remained available beyond this time.  Some initiatives were already in place and a number were new. These included: 
· A dedicated webinar on academic transition for Mature Students, hosted by Study Advice.
· A printed guide to university for Mature students. These were available for students to collect at various locations and at the Mature Student Transition Event.
· A transition event for Mature Students held in Welcome Week, delivered by the Transition and Retention team. 
· A student Whatsapp group for Mature Students. 
[bookmark: _Toc213680205]Context
The interventions ran during July-October 2024. Some elements continued outside of this period, for example, Whatsapp groups. For example, students who self-identified as Black or Mature were able to opt into these events or activities. We have compared the self-reported experiences of students who took part in these initiative to those who fit the same target groups, but who did not take part in the enhanced transition initiatives.  
[bookmark: _Toc213680206]Link to Access & Participation Plan (APP)
This activity contributes to Objective 3, to ensure that under-represented students who begin their studies at UoR remain on course and complete their studies. 
[bookmark: _Toc213680207]Previous evaluation
This is the first formal evaluation of this activity. 
[bookmark: _Toc213680208]Methodology
[bookmark: _Toc213680209]Research questions
The Evaluation Questions: 
Black Students
· Does engagement with transition activities increase self-reported sense of belonging for Black students?
· Do Black students report that welcome activities helped them to settle in and increase self-reported confidence with navigating university.
Mature Students

· Does engagement with transition activities increase self-reported sense of belonging for Mature students?
· Do Mature students report that welcome activities helped them to settle in and increase self-reported confidence in navigating university?
[bookmark: _Toc213680210]Participants
Participants were 49 students who self-identified as Black (n=19) &/ or Mature (n=31) and who self-selected to take part in transition activities and also responded to the Welcome survey. These students answered questions as part of the survey to determine whether they took part in the transition activities. Those who selected ‘yes’ to taking part in transition activities were compared to those who selected ‘no.’ 
· Black students: not all activities were aimed solely at Black students. The overall aim was to increase the focus on multiculturalism. 
· Mature students: Although these students self-selected, they had to meet the criteria of ‘Mature’ to attend respective socials or study skills sessions. 
[bookmark: _Toc213680211]Data collection
Data was collected through the annual Welcome Survey, distributed to all new part 1 students. The survey collected self-declared demographic data, which was used to identify Black & Mature students. These groups of students then completed a series of questions measuring their experiences of the relevant transition activities. 
The concepts measured were: 
	Concept
	Items

	Self-Reported Sense of Belonging
	I feel I belong at university
I made the right decision in choosing to study at this university
I feel supported by this university
I see myself as part of the university community

	Self-Reported Confidence in Navigating University
	To what extent did Welcome help you…
Get organised for week 1 of term
Feel well informed about your study at university
Get insights into how things work at the University of Reading
Feel supported and safe
Start to settle into university life
Know where to go for help


 
[bookmark: _Toc213680212]Ethics and Data Security
[bookmark: _Toc213421089]All participants were over 18 and were therefore able to give consent to take part in the research. Participants were informed that by completing the survey they consented for their data to be used for evaluation purposes and published in a report externally in an anonymised form. 
[bookmark: _Toc213680213]Data analysis
Descriptive statistics were generated for each outcome measure.
Survey results were analysed using Independent T tests to ascertain whether scores from students who had engaged with transition initiatives significantly differed from students who had not engaged with these same initiatives. This was used where the data was normally distributed; non-normal distributions were analysed using the Mann-Whitney U test. Effect sizes were also calculated.  
[bookmark: _Toc213680214]Type of evaluation
This evaluation was conducted to Type 2, according to the Office for Students’ Standard of Evidence classification. The intermediate outcomes were compared between students who engaged with the intervention and those who did not. Therefore, from the data, we can make associations but not causal conclusions.
[bookmark: _Toc213680215]Limitations
This evaluation is limited by its small sample size, which may not be representative of the wider cohorts. It also makes it more difficult to generalise results and conclusions.  
APP Evaluation: Transition (Black & Mature Students) 2024/25 
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APP Evaluation: Transition Activities for Black & Mature Students, 2024/25
In addition, we were not able to collect contact details of those who took part in these activities, which contributed to the low response rates and in turn, we have to rely on accurate self-reporting from students.
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Surveys  
The mean scores, statistical significance test and effect sizes are shown below for each of the concepts measured, with mature and Black students. 

Note ‘yes’ refers to the students who ticked yes to engaging with that activity. ‘No’ is the students who did not engage with the activity. Students selecting ‘yes’ to ‘None of the Above’ are confirming that they did not engage with any of the activities offered. 


For Black students: 

Confidence
 
	 Activity
	‘yes’
Mean (SD)
	‘no’
Mean (SD)
	Statistical test
	Effect size

	Black student Guide 
	5.00 (0.00) 
	3.91(0.62) 
	N/A – not enough responses
	N/A – not enough responses

	Mini welcome drop-ins 
	3.89 (0.16) 
	3.98 (0.71) 
	N/A – not enough responses
	N/A – not enough responses

	Instagram/ Facebook groups
	4.44 (0.47)
	3.74 (0.60)
	Z = -2.00, p=0.05*
	r = 0.46

	Black student get-together
	4.53 (0.39)
	3.76 (0.60)
	Z = -2.82, p=0.01*
	r = 0.65

	None of the above
	3.61 (0.67)
	4.28 (0.44)
	Z = -2.11, p=0.04*
	r = 0.49


* = significance at 0.05, ** = significance at 0.001 

Table 1: Independent t-tests for each activity, confidence, whole cohort of Black respondents n=19. 

Sense of Belonging

	 Activity
	‘yes’
Mean (SD)
	‘no’
Mean (SD)
	Statistical test
	Effect size

	Black student Guide 
	5.00 (0.00)
	4.24 (0.89) 
	N/A – not enough responses
	N/A – not enough responses

	Mini welcome drop-ins 
	4.25 (0.20) 
	4.28 (0.96) 
	N/A – not enough responses
	N/A – not enough responses

	Instagram/ Facebook groups
	4.71 (0.42) 
	4.08 (0.97)
	Z = -1.71, p=0.09
	r = 0.39

	Black student get-together
	4.90 (0.20)
	4.05 (0.93)
	Z = -2.61, p=0.01*
	r = 0.60

	None of the above
	3.86 (1.08)
	4.65 (0.37)
	Z = -2.22, p=0.03*
	r = 0.51



Table 2: Independent t-tests for each activity, belonging, whole cohort of Black respondents n=19. 

The tables above shows that, when considering Confidence in Navigating University, mean responses were significantly higher for those who selected yes for Instagram/Facebook Groups, the Black student get-together. Those who selected ‘yes’ to none of the above scored significantly lower when compared to those who had engaged with activities. The results are all statistically significant at the 5% level. The effect sizes are all moderate. For Sense of Belonging the mean responses were significantly higher for the Black student get-together and were significantly lower for those who selected  ‘None of the above’. The results, where significant, are statistically significant at the 5% level with moderate effect sizes. Together, this suggests that engaging with these particular transition activities has a significant impact on these factors, although the association is not causal. Response rates were small and so some activities could not be statistically analysed. Therefore we cannot draw overall conclusions from the data regarding the transition activities as a whole.     


For mature students:


Confidence

	 Activity
	‘yes’
Mean (SD)
	‘no’
Mean (SD)
	Statistical test
	Effect size

	Whatsapp group
	4.27 (0.36)
	3.73 (0.73)
	t(29)=1.56, p=0.13      
	d = 0.78

	Mature student guide 
	4.19 (0.47)
	3.68 (0.73)
	t(29)=1.68, p=0.10	
	d = 0.74

	Study Advice webinar 
	4.10 (0.40)
	3.74 (0.75)
	t(29)=1.02, p=0.31	
	d = 0.51

	Mature student get-together
	3.94 (0.61)
	3.72 (0.76)
	t(29)=0.74, p=0.47
	d = 0.30

	None of the above
	3.64 (0.81)
	3.98 (0.56)
	t(29)=1.28, p=0.21
	d = 0.50


* = significance at 0.05, ** = significance at 0.001 

Table 3: Independent t-tests for by transition activity, confidence, whole cohort of mature respondents n=31. 

Sense of Belonging

	 Activity
	‘yes’
Mean (SD)
	‘no’
Mean (SD)
	Statistical test
	Effect size

	Whatsapp group
	4.15 (0.58)
	3.82 (0.85)
	t(29)=0.81, p=0.42	
	d = 0.41

	Mature student guide 
	4.11 (0.68)
	3.83 (0.80)
	t(29)=0.80, p=0.43	
	d = 0.35

	Study Advice webinar 
	3.95 (0.68)
	3.88 (0.80)
	Z = -0.11, p= 0.91	
	r = 0.02

	Mature student get-together
	4.06 (0.51)
	3.90 (0.86)
	Z = -0.24, p= 0.81
	r = 0.04

	None of the above
	3.80 (0.90)
	4.00 (0.56)
	Z = -0.60, p= 0.55
	r = 0.11



Table 4: Independent t-tests for by transition activity, belonging, whole cohort of mature respondents n=31. 

The tables above shows that for mature students the means were not significantly different between students who engaged with the transition activities, answering ‘yes’, compared to those answering ‘no’ to engaging with these activities. Response rates were small. 
[bookmark: _Toc213680217]Conclusions & recommendations
[bookmark: _Toc213680218]Conclusions
For Black students, taking part in certain Enhanced Transition activities appears to have a significant and positive impact on self-reported Sense of Belonging or on their Confidence Navigating University. Students engaging with Instagram/ Facebook Groups for applicants reported statistically higher levels of Confidence navigating University than those who did not (Z = -2.002, p=0.05).There was no statistically significant impact on their self-reported Sense of Belonging (Z = -1.707, p=0.09). Students who attended a transition event for Black Students in Welcome Week showed statistically significantly higher levels of self-reported Sense of Belonging (Z = -2.609, p=0.01) and Confidence in Navigating University (Z= -2.817, p=0.01) Statistically significant changes were also seen whereby those who selected ‘none of the above’ and who had not engaged with transition activities scored significantly lower than those who took part. (Z = -2.112, p=0.04). Some individual activities were not able to be statistically analysed due to low response rates.        
However, the data shows that there was no significant impact for seen for Mature students. This suggests that impacts on mature students needs to be investigated further.    
[bookmark: _Toc213680219]Recommendations
The evidence suggests that initiatives as a collective are beneficial to Black students developing a sense of belonging and increasing their confidence with navigating university. In turn, this suggests that these initiatives should be continued for Black students. Further evaluation could include a follow up after 3 months or analysis of continuation or academic attainment, as sense of belonging can support academic success and students choosing to stay at university. We should develop ways to attract more students to these initiatives as they have been shown to have a significant positive impact to support the gap in continuation rates. In future years, increasing the response rates from students taking part in these activities would allow us to further establish the impact.  
As there was no significant impact found for mature students it is recommended that this evaluation be repeated, to determine the benefit of running these initiatives for mature students, or further consultation with mature students to develop a suite of initiatives that will support transition for these students.  
For future years we should also seek qualitative feedback to add extra depth to our analysis. 
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Theory of Change: Black students

	Section
	Content

	Situation
	Continuation gaps have increased in recent years and are pronounced for Black students. Continuation gaps are largest from year one to year two.

	Aims
	The aim is to increase student sense of belonging and confidence and, in turn, improve continuation rates for Black students.

	Inputs
	Staff input to create the guides, organise and run the social events
Data collection and evaluation.

	Activities / Process
	There are multiple components of the package:
- Welcome Week transition social events.
- “Guide to university” resources for students in specific circumstances.
- Instagram/facebook groups for applicants.
- Sessions for late arriving students

	Outputs
	Increased self-reported sense of belonging for black students.
Increased self-reported confidence in navigating university for black students.
Peer networks.
Increased resources/information.

	Outcomes
	Students feel an increased sense of belonging and confidence to navigate university, leading to them choosing to stay at university.

	Impact
	Gaps in continuation rates between black and other students are closed.

	Rationale & Assumptions
	There is an assumption that continuation rates are affected by a lack of belonging and confidence in navigating university. The theory is that resources and support from peers will help students to feel settled and confident at university, and thus improve continuation. The activities arose from a consultation with current students, so they address identified needs. There is an assumption that Black students will engage with the support and activities offered.




Theory of Change: Mature Students
	Section
	Content

	Situation
	Continuation gaps for mature students have increased in recent years and are largest from year one to year two.

	Aims
	The aim is to increase student sense of belonging and confidence (academic and for uni navigation) and, in turn, improve continuation rates for mature students.

	Inputs
	Staff input (Study Advice team) to create and run the Study Skills for mature students workshop.
Staff input (Wellbeing team) to run the Return to Study series.
Staff to run socials (welcome + throughout the year).
Staff/students to create the Guides to Uni.
Staff input for comms and digital assets (Student Comms & App Engagement team).
Mature STaR mentor student input.
Data collection and evaluation.

	Activities / Process
	Study advice:
- Push Study Smart to mature students before students start uni
- Hold a Study Skills session for mature students (week before welcome). Sonia.
- Webinar/events (‘Return to Study’) during welcome (Life Tools). Alicia.
Under-represented group socials. (potentially tagged to end of workshops and invite RSU society).
Mature student guide to uni (paper & digital).
Increased comms/awareness about mature student definitions and support.
Whatsapp group set up by staff (then left for students to have ownership).

	Outputs
	Knowledge of study skills/advice.
Socials will allow students to make friends with students with similar circumstances. Students have chances to join Whatsapp groups.
The guides are expected to enable support-seeking behaviour and increase knowledge of support.
Greater understanding of key terminology.
Increased attendance at social events.
Opportunities to connect with similar students over Whatsapp and opportunity to create subgroups.

	Outcomes
	Increased self-reported sense of belonging for mature students.
Increased self-reported confidence in navigating university for mature students.
Increased academic confidence / study skills.

	Impact
	Students feel an increased sense of belonging and confidence to navigate university, leading to them choosing to stay at university.
Gaps in continuation rates between mature and other students are closed.

	Rationale & Assumptions
	There is an assumption that mature students will engage with the support offered. There is an assumption (based on anecdotal evidence) that mature students want ‘Return to Study’ support. There is also an assumption that information/events provided in the first term will contribute to continuation further in the year. There is an assumption that all the events and resources will be able to go ahead as planned with services/sessions provided. There is an assumption that sense of belonging, confidence in uni and academic confidence are the factors that contribute to continuation for mature students. It is assumed that this student group have more barriers than young students.




image1.png
University of
<> Reading




