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[bookmark: _Toc227575373][bookmark: _Toc411949761][bookmark: _Toc411949762]Executive Summary
This report provides an update and reflection on the delivery of teacher CPD and Teacher Research Grants, as committed to within the Access and Participation Plan (APP). In previous years, these initiatives have successfully supported teacher development and innovative school-based projects.
During the 2024-45 cycle, despite consultation with local teachers, engagement levels were low. A proposed CPD activity focused on educational research was not feasible to deliver due to insufficient participation, and no applications were received for Teacher Research Grants. 
To ensure future impact, recommendations include reviewing communication strategies, strengthening early engagement with schools, learning from external partners, and exploring alternative delivery models.
[bookmark: _Toc227575374]Introduction
[bookmark: _Toc227575375]Rationale
[bookmark: _Toc21085139][bookmark: _Toc411949764]There are significant barriers to accessing higher education facing certain student demographics, such as young people in receipt of Free School Meals (FSM), those that occupy POLAR4 and IMD quintile 1, and those from black communities. The UK UCAS report, released in January 2020, found “that those in quintile 5 of the POLAR4 measure are 2.24 times more likely to apply to university than POLAR4 quintile 1” (McCabe et al, 2022). One of the key contributing factors to this disparity is a statistically significant gap in attainment, caused by unequal access to skills and a focus on deficit narratives in regards to disadvantaged young people, which place a “narrow focus on what students do not have or cannot do” (Wang et al, 2021). In the 2018/2019 academic year, only 22.08% of disadvantaged boys nationally achieved grade 5 or higher in GCSE English and Maths (Boys Impact Coalition, 2023), which is 33.5% below non-disadvantaged boys, demonstrating a considerable attainment gap in the core facilitating subjects necessary for access to and success within higher education. 

With these facts in mind, it is imperative that providers of higher education act to address the deficiencies in attainment in underrepresented groups to support their access to HE. Given that “attainment at Key Stage 4 is a key predictor of participation in higher education” (Office for Students), this programme of teacher CPD was designed to support the attainment of pupils in years 7 to 13, especially those in high-priority target demographics.
Evidence suggests that high quality CPD has a significant effect on pupils’ learning outcomes and that CPD programmes have the potential to close the gap between beginner and more experienced teachers and that the impact of CPD on pupil outcomes compares to the impact of having a teacher with ten years’ experience rather than a new graduate. Evidence suggests that quality CPD has a greater effect on pupil attainment than other interventions schools may consider, such as implementing performance-related pay for teachers or lengthening the school day (EPI, 2020).  
Good quality CPD has the potential to equip teaching staff with greater skills and confidence to improve the academic attainment of their pupils. Fletcher-Wood and Zuccollo (2020) reviewed 53 RCTs of Teacher CPD and found good evidence of impact on students’ learning as well as some impact on self-efficacy and confidence.  Van Den Brancde & Zuccollo (2021) found that pupils can potentially gain 2/3 GCSE grades from effective teacher CPD.
[bookmark: _Toc227575376]Intervention
In line with our APP objectives we committed to providing Continuing Professional Development (CPD) opportunities for local teachers as a component of our Raising Attainment activity. In previous years, this commitment has been delivered through an NQT Development Programme and the provision of Teacher Research Grants. The grants have enabled a range of projects in schools, including the publication of an anthology of student creative writing and the facilitation of parent engagement sessions to strengthen home–school relationships for Black families.
Teachers were consulted to establish priority areas for CPD provision. Targeted efforts were made through emails and face-to-face conversations. The call for collaboration and feedback was shared in the Teachers & Supporters Newsletter which reaches a range of teachers both in the local area and nationally. More individual follow up emails were sent to a smaller group of 15 key teachers contacts who had previously engaged with University of Reading Outreach and specifically Attainment Raising activity. Engagement with this consultation was limited, however a small focus group (4 teachers) was convened.
Participants indicated interest in opportunities to engage with contemporary research in education. However, subsequent engagement from schools declined, and with only a small pool of interested teachers, it was determined that proceeding with the proposed CPD activity would not be feasible given the time and financial resources required with such a limited potential audience. 
The Teacher Research Grants were reoffered to schools during the same period. Unfortunately, no applications were received, reflecting a notable reduction in school engagement compared to previous years. The teacher research grants were offered on the same terms as in previous iterations, namely a grant of up to £500 per applicant which could be used for a project of the applicants own design to support attainment in their school. Applicants were asked to provide a brief, written application, outlining how much money they were requesting, what it would be used for and how it would support attainment. 
[bookmark: _Toc227575377]Context
This evaluation report covers the efforts made to establish a Teacher CPD programme in the academic year 2024/25. 
[bookmark: _Toc227575378]Link to Access & Participation Plan (APP)
Through targeted attainment-raising initiatives with partner schools, the Teacher CPD collaboration was designed to support the removal of attainment-gaps at KS4 for students eligible for Free School Meals, those in IMD Q1, and those of Black ethnicity, such that by 2034 students from these groups progress equally into KS5 as their peers (objective Intervention Strategy 1). 
[bookmark: _Toc227575379]Previous evaluation
Limited evaluation has been carried out in previous years under the previous iteration of the APP. 
[bookmark: _Toc227575380]Methodology
[bookmark: _Toc227575381]Research questions
Evaluation of this scheme had it gone ahead would have focused on the below research questions: 
· What is the impact of participating in teacher CPD activities on self-reported own practise, confidence and perceived ability? 
Had a developed programme of CPD sessions gone ahead there would also have been scope to explore: 
· What type of CPD do teachers engage with? 
· How many sessions of CPD do teachers attend? 
[bookmark: _Toc227575382]Participants
Teachers from non-fee paying, non-selective secondary schools were invited to take part in the scheme. Information about the Research Grants was shared via Teacher Newsletters and through contacts held by staff. 

[bookmark: _Toc227575383]Results
The scheme did not run at all due to no take up of the research grants and a decision to not pursue the CPD sessions due to limited interest from teachers. 
[bookmark: _Toc227575384]Conclusions & recommendations
[bookmark: _Toc227575385]Conclusions
The decline in participation may be attributed to a combination of factors, including competing pressures on teachers’ time, insufficient early engagement, and potentially limited visibility of the opportunities available. Without sufficient uptake, the delivery of CPD or research grants risks being unsustainable and failing to achieve intended impact.

[bookmark: _Toc227575386]Recommendations
To address these challenges and inform future iterations of this strand of activity, the following actions are recommended:
Review communications and promotional materials for Teacher Research Grants to ensure clarity of purpose, accessibility, and alignment with teachers’ current priorities.
Commence engagement with schools earlier in the academic year to build stronger relationships, allow time for planning, and increase likelihood of participation.
Review delivery models to consider whether alternative approaches may achieve greater impact and sustainability in supporting teachers and schools.
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