Regional Targeted Activity with Schools and Colleges
Evaluation Report
Lissy Upton, UK Student Recruitment and Outreach	
October 2026 
Contents
Executive Summary	2
Introduction	3
Rationale	3
Intervention	3
Context	3
Link to Access & Participation Plan (APP)	4
Previous evaluation	4
Methodology	4
Research questions	4
Participants	4
Data collection	5
Ethics and Data Security	5
Data analysis	6
Type of evaluation	6
Limitations	6
Results	6
Intention to progress to HE	6
University knowledge, Sense of belonging and Concerns	6
Application and Enrol Data	7
Conclusions & recommendations	11
Conclusions	11
Recommendations	12
Acknowledgements	12
Appendix 1: Theory of Change	13
Appendix 2: Application and Enrol Data from Target Schools/Colleges	14

[bookmark: _Toc411949761][bookmark: _Toc411949762]
[bookmark: _Toc238125748]Executive Summary
The activity 
A team of dedicated Regional Officers have been in post since March 2020 tasked with working intensively with schools and colleges to increase the proportion of applications and enrols from widening participation students in their respective regions (West Midlands, South Wales, London and Kent, South-West and South Coast). The programme of activity offered to schools/colleges varies by region but typically includes attendance of HE Fairs, Information, Advice and Guidance (IAG) talks or sessions and campus visits. 
The evaluation 
The evaluation methodology was Type 2, with a comparison of pre and post scores of students from target schools/colleges who have had more than one interaction with the University. Type 1 evaluation of application and enrolment data was also undertaken. 
Main findings 
The following four concepts were measured:  
· Intention to progress to HE  
· University knowledge 
· Sense of belonging
· Academic self-efficacy 
The results showed a statistically significant increase in University knowledge. Although there were increases in the mean scores for intention to progress to HE, sense of belonging and academic self-efficacy, these were not statistically significant. 
Conclusions/recommendations 
The results suggest that regional schools/college activity had a significant positive impact on participants’ knowledge of university, but not the other aims. The results cannot show causality as students may have also been impacted by numerous other external factors. However, the main focus of work with schools and colleges has been IAG sessions designed to increase students’ knowledge of HE, the application process and student finance so it is encouraging to see improvements in this measure. In future years, students from a subset of target schools/colleges where sustained activity is being undertaken will be encouraged to complete evaluation surveys at each touch point to increase overall post survey responses. 
Although there have been positive increases in applications from a number of target schools/colleges, progress on enrolment numbers has been more limited. For future academic cycles, conversion activity will be further reviewed to see if more can be done to increase enrol numbers from target schools/colleges and IMD Q1/2 students specifically. 
[bookmark: _Toc238125749]Introduction
[bookmark: _Toc238125750]Rationale
[bookmark: _Toc21085139][bookmark: _Toc411949764]
Although the sector shows a positive Indices of Multiple Deprivation (IMD) Q1-Q5 gap, at the University of Reading there is a significant gap of over 20 percentage points. Evidence suggests that students in KS4 in receipt of Free School Meals (FSM) or in IMD Q1, as well as Black students can have less Social and Academic capital (awareness of HE), Habitus (Familiarity with HE and ‘fitting in’), Skills capital (problem-solving/decision-making/planning/communication) and Intellectual capital (academic skills – raising attainment and subject/HE knowledge) essential for progression to HE. 

This activity is part of a wider suite of provision targeted at students within these cohorts looking to address awareness and familiarity of HE. Activities such as Information, Advice and Guidance (IAG) talks, visits to universities, mentoring from current students and subject tasters can increase knowledge and awareness of HE, which then contributes to closing the gaps in progression to HE between the student groups mentioned above, and other students. 
[bookmark: _Toc238125751]Intervention
A team of Regional Recruitment and Access Officers work intensively in dedicated areas of the UK, in addition two Student Recruitment and Access Officers have dedicated regions as part of their wider remit. Each Officer has a number of target schools and colleges, which have been identified on the basis of the school/college widening participation metrics including the percentage of IMD Q1 students relative to the regional average. The programme of activity offered to target schools and colleges varies by region and is subject to take-up of the schools/colleges selected but may typically include: 
· Representation at HE/Careers Fairs
· IAG talks and sessions on topics such as choosing a university, personal statements and student finance 
· Study skills sessions
· Campus visits or funded coaches to attend the Open Day
· 1-2-1 support/mentoring. 
[bookmark: _Toc238125752]Context
This report relates to activity undertaken with students in the academic years 2023/24 and 2024/25. Application and enrolment data for the University of Reading is now available for those students giving a fuller picture of the impact of the interventions undertaken with these cohorts in Year 12 and Year 13 (or Year 1 and 2 of college). Pre and post evaluation surveys have been embedded into our regional schools and colleges work, however there have been challenges with obtaining high completion rates with the same cohorts of students. Students completing the pre and post surveys are from target schools and colleges across our target regions who have undertaken more than one session with us. 
[bookmark: _Toc238125753]Link to Access & Participation Plan (APP)
This activity is part of Intervention Strategy 2 in the Access and Participation Plan. The associated aim is:
Achieve a socio-economic mix within our student population that reflects the demographic of the year 12 and 13 population within our catchment regions (South East England, London and the South West) by 2030. Reduce the gap between entrants in IMD Q1 and Q5 from 27.7pp to 10pp by 2028.
[bookmark: _Toc238125754]Previous evaluation
This is the first Access and Participation Plan report on this strand of activity, however annual reports are produced for each region where there is a dedicated member of staff. 
[bookmark: _Toc238125755]Methodology
[bookmark: _Toc238125756]Research questions
The research questions for this activity were as follows: 
· Does participation in regional activities increase self-reported university expectations, knowledge, sense of belonging and academic self-efficacy?
· Does participation in regional activities increase applications to Reading from target schools/colleges, compared to before regional activities started? 
· Does participation in regional target activities increase progression from application to enrolment (Reading) compared to before regional activities started? 




Participants
In 2023/24, Regional Recruitment and Access Officers were asked to undertake pre- and post-surveys with any school/college groups where we anticipated visiting a school/college on more than one occasion. Across all regions, 210 pre-surveys were completed by Year 12/Year 1 students but unfortunately only 5 matching post-surveys were completed. In 2024/25, the team encouraged all Year 12/Year 1 students participating in outreach activities such as IAG presentations, study skills and sessions and on-campus visits to complete pre-event surveys. This resulted in 432 pre-surveys being completed and 29 matched post-surveys. 
[bookmark: _Toc238125758]Data collection
Data was collected using an electronic survey on HEAT. Links to the surveys were included as a QR code in presentations, or sent via teachers by email depending on access to Wi-Fi/phones in schools/colleges. The questions were asked on a 5-point Likert scale. The scale was 1-5 from ‘Strongly disagree’ to ‘Strongly agree’. The questions were derived from TASO Access and Success Questionnaire scales and the Toolkit for Access and Participation Evaluation.
The concepts measured were: 

	Concept 
	Question Origin 
	Items  

	Intention to progress to HE 
	TASO: 2b. Higher education expectations (university alternative) 
	I am thinking about going to university in the future  

	University knowledge 
 
	TASO: 3a. Knowledge of higher education 
	I know what studying at university would be like
  
I know how studying at university is different from studying in school/college
 
I believe that if I apply to university, I will get a place 


	
	TAPE: Block 1: HE Knowledge  
	I know enough about higher education to decide whether to go or not 


	Sense of belonging  
	TASO: 4b. Sense of belonging, access/pre-entry (university alternative) 
	University is for people like me 

I would fit in well academically with others at university 

I would fit in well socially with others at university 

	Academic self-efficacy
 
 
 
	
	I am confident that I can get the exam results required to progress to university.  
I have the academic ability to do well at university.  
I could manage with the level of study required at university.




[bookmark: _Toc238125759]Ethics and Data Security
All participants consented to share their data for evaluation purposes and for their data to be shared with the relevant tracking and monitoring organisations required e.g. HEAT.  
[bookmark: _Toc238125760]Data analysis
Descriptive statistics were generated for each outcome measure. Paired t tests, or Wilcoxon signed rank tests where distributions were non-normal, were conducted on the pre and post responses. 
[bookmark: _Toc238125761]Type of evaluation
The evaluation of pre and post surveys was conducted to Type 2, according to the Office for Students’ Standard of Evidence classification. In addition, Type 1 evaluation of application and enrol data was completed. 
[bookmark: _Toc238125762]Limitations
Students undertaking outreach activities with the University of Reading may have also been impacted by a number of other outside factors meaning that causal inference cannot be made from the results.   
Completion rates of the post-survey were low. Although Regional Officers endeavour to offer multiple outreach activities to the same year group within target schools and colleges, they are dependent on school/college engagement. Multiple interventions also often don’t include the same group of students. Even where we worked intensively with the same group of students, completion rates of the surveys were low. A prize draw of a gift voucher was offered as an incentive to complete the post survey in 2024-25 but with limited success in increasing completion rates.  
[bookmark: _Toc238125763]Results
The survey results from the students worked with in 2023/24 and 2024/25 were analysed together as one group due to the limited number of survey responses overall. 
[bookmark: _Toc238125764]Intention to progress to HE 
The mean score, statistical significance test and effect size for the measure assessed using non-parametric tests. 
	MEASURE 
	‘BEFORE’  
MEAN (SD) 
	‘AFTER’ 
 MEAN (SD) 
	STATISTICAL TEST  
	EFFECT SIZE 

	Intention to progress to HE 
	 4.16 (1.27)
	 4.32 (0.92) 
	z= 0.49, p>0.63
	r= 0.12



A Wilcoxon Signed Ranked Test did not reveal a statistically significant increase in Intention to progress to HE following participation in regional targeted activity, z =0.49, p>0.63. The effect size was r= 0.12. 
[bookmark: _Toc211855343][bookmark: _Toc238125765]University knowledge, Sense of belonging and Concerns
The mean scores, statistical significance test and effect sizes for the measures assessed using paired t-tests are shown below. 
	Measure
	‘before’ 
Mean (SD)
	‘after’
 Mean (SD)
	Statistical test 
	Effect size

	University knowledge (TASO and TAPE)

	3.70 (0.43)
	4.12 (0.37)
	t(18)= -4.40, p<0.00
	d = 0.99

	Sense of belonging 
	3.84 (0.66)
	3.96 (0.60)
	t(18)= -0.99, p= 0.34
	d = 0.19

	Academic self-efficacy
	3.89 (0.59)
	4.05 (0.45)
	t(18)= -1.15, p=0.27
	d = 0.27


The table shows that for the measure of:
· University knowledge measure through both TASO and TAPE questions, the mean score was significantly higher at 4.12 in the ‘Post’ survey, compared to 3.7 in the ‘Pre’ survey. The results are statistically significant at the 5% level with a large effect size of d = 0.99. This suggests that the targeted regional activity had a significant positive impact on this measure.
· Sense of belonging, the mean score was higher at 3.96 in the ‘Post’ survey, compared to 3.84 in the ‘Pre’ survey. The results were not statistically significant at the 5% level. 
· Academic self-efficacy, the mean score was higher at 4.05 in the ‘Post’ survey, compared to 3.89 in the ‘Pre’ survey. The results were not statistically significant at the 5% level. 
[bookmark: _Toc238125766]Application and Enrol Data

In addition to statistical analysis of pre and post evaluation surveys, analysis has been undertaken of application and enrol data from the last 5 years to see the ultimate impact of regional schools/colleges work on improving the diversity of the University of Reading’s student cohort. 

Application and Enrols from students from an IMD (or WIMD) Q1 and Q2 postcode area
Applications and enrol data from IMD (or WIMD) Q1 and Q2 students from four of our target regions[footnoteRef:2] can be found below. The increased numbers of applications and enrols from students from IMD Q1/2 postcodes in London and Kent are particularly encouraging and exceed the percentage increases of these groups for the University at a whole. While we have seen steady increases in numbers of applications across all regions, ultimate enrolment numbers from the South Coast, West Midlands and South Wales are more disappointing. We know that there are challenges with propensity to study locally and cost of living increases over the same period but further attention will be paid to conversion activity to see if progress can be made to increase enrolment numbers from these target student groups.  [2:  The South Coast, West Midlands, London and Kent and South Wales regions have all had a dedicated Regional Officer in post since at least March 2020 so have been selected to review the impact of the postholders on IMD Q1/2 student applications and enrols. ] 

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	South Coast
	West Midlands 
	London and Kent 
	South Wales 
	UoR
	

	Academic year
	Apps
	Enrols 
	Apps
	Enrols
	Apps
	Enrols
	Apps
	Enrols
	Apps
	Enrols
	

	2020/21
	335
	55
	278
	31
	1071
	148
	181
	22
	1865
	256
	

	2021/22
	344
	72
	342
	57
	1203
	197
	150
	24
	2039
	350
	

	2022/23
	385
	71
	354
	60
	1298
	195
	181
	25
	2218
	351
	

	2023/24
	416
	67
	418
	55
	1674
	257
	188
	26
	2696
	405
	

	2024/25
	428
	60
	380
	44
	1775
	280
	212
	27
	2795
	411
	

	2025/26
	446
	72
	391
	45
	1808
	290
	207
	23
	2852
	430
	

	% change from  2020/21 to 2025/26
	33.1
	30.9
	40.7
	45.2
	68.8
	96
	14.4
	4.6
	49.9
	60.6
	

	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	
	




Application and Enrol Data from Target Schools/Colleges 
Relationships with target schools and colleges have taken time to establish, but generally an increased presence in regions has positively impacted overall awareness of the University of Reading and application rates with 31 out of 51 target schools/colleges seeing increased applications between 2021/22 and 2025/6. The biggest increases have been from colleges with large cohort sizes who typically already sent a good number of applications. Bucking this trend are a few smaller providers from South Wales. The postholder in this region has been in post since 2019 and has developed excellent working relationships with key targets including running several more intensive programmes of activity, which seem to have contributed to improvements from this region. 
At this stage, there is limited progress on ultimate enrol numbers with only 22 out of 51 target schools seeing modest increases in the number of students enrolling. Enrolment numbers for the West Midlands are particularly low. Working with schools/colleges on conversion activity continues to be difficult as providers often wish to remain impartial at this stage of the decision-making process. Conversion activity with individuals is undertaken in region, but this will be considered further in the coming cycles to see how these numbers can be improved. 

Target schools/colleges with increased applications and/or enrols[footnoteRef:3] [3:  A full table of target schools/colleges from London and Kent, the West Midlands, South Wales and the South Coast with application numbers and details of activities undertaken with the 2023/24 and 2024/25 entry cohorts can be found in Appendix 2. ] 


	
	

	Apps 2021/22
	Enrols 2021/22
	Apps 2024/25
	Enrols 2024/25
	Apps 2025/6
	Enrols 2025/6
	Change in apps  2021 - 2025
	Change in enrols 2021-2025

	South Coast
	SCCOL1
	138
	29
	242
	31
	241
	34
	103
	5

	South Coast
	SCCOL2
	160
	23
	196
	32
	253
	46
	93
	23

	South Wales
	SWCOL1 
	11
	2
	33
	1
	39
	6
	28
	4

	South Coast
	SCCOL3 
	28
	9
	44
	11
	54
	10
	26
	1

	South Wales
	SWCOL2 
	60
	8
	68
	7
	85
	11
	25
	3

	London and Kent
	LONCOL1 
	33
	5
	45
	6
	57
	8
	24
	3

	South Wales
	SWSCH1 
	14
	5
	24
	5
	34
	8
	20
	3

	London and Kent 
	LONCOL2 
	1
	0
	11
	0
	20
	3
	19
	3

	London and Kent 
	LONCOL3 
	21
	4
	25
	4
	38
	6
	17
	2

	South Coast
	SCCOL4 
	37
	6
	60
	11
	54
	13
	17
	7

	South Wales
	SWSCH2  
	7
	2
	11
	2
	23
	3
	16
	1

	South Coast
	SCCOL5 
	19
	3
	95
	15
	34
	11
	15
	8

	London and Kent
	LONCOL4
	5
	1
	8
	1
	17
	3
	12
	2

	South Coast
	SCSCH1 
	11
	1
	13
	2
	22
	2
	11
	1

	South Wales
	SWCOL3 
	38
	5
	66
	10
	49
	9
	11
	4

	South Wales
	SWCOL4 
	10
	1
	11
	0
	18
	2
	8
	1

	West Mids
	WMSCH1 
	3
	0
	7
	2
	9
	2
	6
	2

	South Wales
	SWCOL5 
	27
	1
	27
	5
	33
	5
	6
	4

	London and Kent 
	LONSCH1 
	3
	0
	3
	0
	14
	0
	11
	0

	West Mids 
	WMCOL1 
	4
	1
	21
	5
	15
	1
	11
	0

	London and Kent 
	LONCOL5 
	9
	6
	11
	2
	19
	3
	10
	-3

	West Mids
	WMCOL2 
	 11
	 3
	9
	2
	21
	3
	10
	0

	London
	LONSCH2 
	1
	0
	5
	0
	6
	0
	5
	0

	West Mids
	WMCOL3 
	20
	5
	28
	3
	25
	2
	5
	-3

	South Wales
	SWSCH3
	1
	0
	3
	0
	4
	0
	3
	

	South Coast
	SCCOL6 
	1
	0
	2
	0
	4
	0
	3
	0

	South Coast
	SCCOL7 
	14
	3
	16
	0
	17
	1
	3
	-2

	London and Kent 
	LONSCH3 
	26
	4
	31
	6
	29
	2
	3
	-2

	South Coast
	SCCOL8 
	30
	5
	26
	5
	32
	5
	2
	0

	London and Kent 
	LONSCH4
	3
	0
	3
	0
	4
	0
	1
	0

	London and Kent 
	LONSCH5 
	7
	0
	8
	1
	7
	3
	0
	3

	South Coast
	SCSCH2 
	17
	3
	14
	3
	15
	4
	-2
	1

	London and Kent 
	LONCOL6 
	8
	0
	5
	0
	6
	1
	-2
	1

	South Wales 
	SWSCH4 
	5
	0
	7
	2
	1
	1
	-4
	1



Key

	Increase to both applications and enrols

	Increase only to applications or enrols


[bookmark: _Toc238125767]Conclusions & recommendations
[bookmark: _Toc238125768]Conclusions
Statistical analysis of the pre and post surveys suggests that the regional schools and college liaison work has a positive impact on students’ knowledge of university, although the results are not causal. As the majority of liaison work that we undertake in region focuses on information, advice and guidance topics such as applying and student finance, it is positive to see that these appear to be having an impact on students’ overall knowledge of university. 
There was not a statistically significant impact on the other measures evaluated. Although we hope that multiple interventions will have some contribution to students’ sense of belonging and academic self-efficacy, we recognise that more sustained outreach programmes are likely to be more impactful in these areas. For the intention to progress to HE, limited impact is likely due to the fact the majority of students participating in more intensive or interactive elements of our activity (e.g. study skills sessions, campus visits) are those already strongly considering Higher Education. The pre and post scores did however increase for all measures. 
The correlation between work with target schools and colleges and impact on applications and enrols is mixed from the four target regions where we have been working most intensively. There have been areas of success particularly with large target colleges where we are working with bigger cohort sizes, as well as in London and Kent, where there have been significant increases in applications and enrols from target IMD Q1/2 students. However, in other areas we have not made as much progress towards enrolment numbers as we would have hoped both from target schools/colleges and IMD (or WIMD) Q1/2 students as a whole. The focus of work with schools/colleges in these areas will be reassessed and particular focus given to conversion activity with individual students in region. 
[bookmark: _Toc238125769]Recommendations
For the 2025-26 and 2026-27 academic years, each Regional Officer has been asked to try to identify three target schools and colleges where they will undertake a minimum of two intensive interventions (this might include presentations, workshops or campus visits) alongside any other activities like higher education fairs. Although there will still be challenges with reaching the same students at each intervention, we hope to increase the number of post survey responses by encouraging students to undertake the surveys at each touch point. 
It is clear that although the regional schools and colleges work is having some positive impact on applications from targets (and IMD Q1/2 student numbers as a whole), the ultimate number of enrols is not showing a marked increase. We will further review the package of support offered at conversion to widening participation students in our target regions. The models in place in South Wales and the South Coast has seen definite improvements in overall application and enrolment numbers from several key target schools/colleges, but further consideration will be taken as to how to ensure enrolment numbers from students from WIMD and IMD Q1/2 are increased in line with these overall increases. In the West Midlands, there have been challenges engaging schools/colleges in more sustained activity and our approach to work in this region is being currently reviewed with a stronger focus on work with individual widening participation students who have already expressed interest in moving away from home.  
[bookmark: _Toc238125770]Acknowledgements 
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[bookmark: _Toc238125771]Appendix 1: Theory of Change

	Section 
	Content 

	Situation 
	Students from IMDQ1&2, POLAR4/TUNDRA quintile 1&2 are underrepresented in higher education compared to students from other quintiles. These students may have less access to resources, knowledge of HE and may have lower confidence.

	Aims 
	To increase applications and enrolments from target groups, to reduce the gap between IMDQ1&2 and IMDQ3,4 and 5. HE in general but Reading focus.

	Inputs 
	Staff time on outreach
Student ambassador time and resource
School and college time/engagement/space/transport
Budget for travel and delivery
Academic/wider university staff input

	Activities / Process 
	Exposure to HE campus environment
Opportunity to learn about HE/process (inc parents/supporters)
Availability of specific information on T-level entry routes.
Opportunity to develop confidence
Opportunity to meet current students to ask questions/interact
Teachers/advisors are exposed to additional information and become conduits
Exposure to a subject-relevant experience, including meeting academics
Opportunities to improve study skills.
Opportunities to improve confidence for transition to HE.

Flexible packages comprising some of the below, depending on target school/college needs:
IAG talks and workshops to increase knowledge of HE, the application process and student finance
Campus visits (also subject-specific) to give students exposure and sense of belonging in a HE environment
Specific support for T-levels (alternative routes)
Student ambassador engagement to give exposure to current students, increasing sense of belonging
Study skills sessions to increase academic confidence
Relationship building with teachers and advisors to provide information to students
(Also provide these sessions as ad-hoc.)
Support for applicants to increase confidence and knowledge to navigate the application process
HE fairs & parent evenings to increase knowledge of HE
OOC for parents and supporters to increase knowledge and confidence [additional activity]
Teacher and advisor services.
Progression agreements with target schools/colleges to reduce concerns

	Outputs 
	Increased knowledge of higher education (directly and via parents/supporters/teachers)
Increased knowledge of university application process
Increased confidence (academic, social, to progress to HE)
Reduced concerns around accessing HE (e.g financially, academically, role models)
Increased sense of belonging (pre -HE)

	Outcomes 
	Application to HE
Enrolment in HE

	Impact 
	Resulting in University of Reading having a more diverse and representative student population

	Rationale & Assumptions 
	We are assuming that schools and colleges will engage with activity. We assume that schools/colleges will expose staff to the correct target students, and the requests are appropriate for the students (e.g year group). We assume schools/colleges have the knowledge, time and ability to identify target students. We assume that the students engage with the activity. Considering multiple interactions are preferred, we assume that we can have multiple interactions with the same students. We are unsure what other activity a student engages in and whether we are having an impact more broadly (e.g attending other UoR events or activities).











[bookmark: _Toc238125772]Appendix 2: Application and Enrol Data from Target Schools/Colleges
The following table shows a summary of work undertaken with target schools/colleges mapped against application and enrol data. It uses the 2021-22 cycle as a baseline as proactive in-region activity would not have taken place with this cohort of students. It should be noted that target schools/colleges are reviewed on a regular basis with some changes made each academic year. 
	Target school/college
	2021-22
	2021-22
	Activity with 2024 entry cohort
	2024-25
	2024-25
	Activity with 2025 entry cohort
	2025-26
	2025-26

	
	Apps 
	Enrols
	
	Apps 
	Enrols
	
	Apps
	Enrols

	SWCOL1 
	11
	2
	HE Fair attendance
	33
	1
	HE fair and In-region subject taster
	39
	6

	SWCOL5 
	27
	1
	HE Fair attendance
	27
	5
	Parents’ Evening and In-region subject taster
	33
	5

	SWCOL4 
	10
	1
	HE Fair attendance
English Lit subject talk
Personal Statement talks 
	11
	0
	Study Skills session with small cohort
Careers Fair
In-region subject taster
	18
	2

	SWCOL2
 
	60
	8
	
	68
	7
	HE Evening
	85
	11

	SWCOL3 
	38
	5
	HE fairs 
Attendance at June Open Day
Subject talks in college
On-campus visits for SEREN group
	66
	10
	HE fairs 
In-region subject taster
	49
	9

	SWSCH2 
	7
	2
	
	11
	2
	
	23
	3

	SWSCH4
	5
	0
	
	7
	2
	UCAS  and SF talk
Attendance at June Open Day
In-region subject taster
	1
	1

	SWSCH1 
	14
	5
	Younger Years activity with Year 11
	24
	5
	HE Fair
Personal Statement support 
	34
	8

	SWSCH3
	1
	0
	
	3
	0
	Attendance at June Open Day
	4
	0

	WMSCH2 
	0
	0
	
	0
	0
	Careers Fair
	1
	0

	WMCOL4 
	9
	1
	
	11
	2
	Careers Fair
	5
	0

	WMCOL5 
	 5
	 1
	
	2
	0
	Careers Fair
	2
	1

	WMSCH2 
	 10
	 3
	
	2
	0
	Careers Fair
	6
	0

	WMCOL2 
	 11
	 3
	Careers Fair 
Personal Statement checking 
	9
	2
	Careers Fair 
	21
	3

	WMCOL6 
	45
	13
	
	43
	9
	Careers Fair
Student Finance talk
	44
	3

	WMSCH1 
	3
	0
	
	7
	2
	Careers Fair
	9
	2

	WMCOL1 
	4
	1
	
	21
	5
	Careers Fair
	15
	1

	WMSCH3 
	3
	0
	
	3
	1
	
	2
	0

	WMCOL3 
	20
	5
	Careers Fair 
	28
	3
	Careers Fair 
	25
	2

	WMSCH4 
	4
	1
	Careers Fair 
	2
	0
	Careers Fair
Student Finance talks 
	2
	1

	SCCOL1
	138
	29
	HE Fair
	242
	31
	HE Fair
	241
	34

	SCCOL3 
	28
	9
	Subject and Careers Fairs 
	44
	11
	Subject and Careers Fairs 
	54
	10

	SCSCH1 
	11
	1
	Careers Fair
	13
	2
	Careers Fair
	22
	2

	SCCOL4 
	37
	6
	HE Fair
	60
	11
	Careers Fair 
	54
	13

	SCCOL5 
	19
	3
	HE Fair
	95
	15
	HE Fair 
	34
	11

	SCCOL9 
	34
	6
	HE Fair
	28
	7
	HE fair
	33
	4

	SCCOL10 
	42
	11
	
	29
	6
	HE Fairs x2 
	27
	4

	SCCOL11 
	8
	1
	
	6
	2
	HE Fair 
	8
	0

	SCCOL12 
	105
	15
	HE fair
	102
	17
	IAG Talk and Scholars Promotion (Jan 2024) x 2 
HE fairs x 3 
Subject tasters in English, Ecology, Psychology, Real Estate
Personal Statement workshop 
Choosing a university and course talk 
	103
	12

	SCCOL2
	160
	23
	Progression Fair 
Study Abroad talk for Careers Day
Personal Statement workshops 
	196
	32
	Progression Fair
Psychology Progression Fair 
	253
	46

	SCCOL13 
	5
	3
	
	3
	1
	HE fair 
	3
	0

	SCCOL7 
	14
	3
	HE Fair 
	16
	0
	Careers fair 
Personal Statement talk 
	17
	1

	SCCOL14 
	27
	6
	Careers Fair and UCAS Application talk
	58
	9
	Business Taster Day on-campus 
	23
	3

	SCCOL6 
	1
	0
	Careers Fair
	2
	0
	Careers Fair 
	4
	0

	SCSCH2 
	17
	3
	
	14
	3
	Careers Fair 
	15
	4

	SCSCH3 
	23
	7
	Student Finance presentations 
	24
	3
	Campus visit 
Parents’ Evening Student Finance talk 
	18
	2

	SCCOL15 
	20
	4
	Careers Fair
	17
	3
	Careers Fair 
	15
	2

	SCCOL8 
	30
	5
	
	26
	5
	Personal Statement workshop
	32
	5

	SCCOL16 
	10
	2
	Personal Statement workshops Yr 13 (Nov 2023)
	6
	1
	
	1
	0

	LONSCH3 
	26
	4
	
	31
	6
	2 x interactions 
	29
	2

	LONCOL4
	5
	1
	2 x interactions (also engaged in Year 10 Scholars)
	8
	1
	1 x interaction (also engaged in Year 10 Scholars)
	17
	3

	LONSCH6 
	30
	5
	
	21
	6
	2x interactions
	21
	1

	LONSCH1 
	3
	0
	2 x interactions 
	3
	0
	2 x interactions 
	14
	0

	LONCOL2 
	1
	0
	
	11
	0
	1 x interaction 
	20
	3

	LONSCH5 
	7
	0
	
	8
	1
	1 x interaction 
	7
	3

	LONCOL5 
	9
	6
	
	11
	2
	3 x interactions 
	19
	3

	LONCOL6 
	8
	0
	
	5
	0
	2 x interactions
	6
	1

	LONSCH2 
	1
	0
	
	5
	0
	1x interaction 
	6
	0

	LONCOL1 
	33
	5
	
	45
	6
	5 x interactions 
	57
	8

	LONSCH4
	3
	0
	
	3
	0
	2 x interactions 
	4
	0

	LONCOL7 
	8
	0
	
	9
	1
	1 x interaction 
	8
	0

	LONCOL3 
	21
	4
	4x interactions 
	25
	4
	2 x interactions
	38
	6
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