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Executive Summary
Finalist Futures is the University’s careers programme designed specifically for final year undergraduate students. With a range of activities on offer, option of taking part online or in person, and a welcoming and informal approach to career learning, there is something for everyone. By building a community our goal is to support our finalists to explore, plan and get ready for life after university. 
The evaluation
Evaluation focuses on two concepts, goal clarity and confidence, and was conducted to Type 2 (according to the Office for Students’ Standard of Evidence classification) for events and online learning (pre and post surveys).
Main findings
The mean responses were significantly higher in the post-survey compared with the pre-survey with all results statistically significant. The effect sizes for confidence and goal clarity are large or medium to large. This indicates that Finalist Futures is having a positive impact on these concepts although the association is not causal. 
Conclusion/recommendations
The Finalist Future programme appears to have a positive impact on the participants’ self-reported confidence and goal clarity. In theory, this should allow students, including IMD Q1/2 students who participated at rates in line with or higher than those in the general university population, to secure graduate level employment.
We will continue our work to increase student engagement and participation in the activities and also explore how we can increase the number of students completing the surveys. We recommend removing the Instagram channel and instead post finalist relevant posts using the main Careers Instagram channel and LinkedIn page. We will also move the online learning to MyJobsOnline as this is already a focal point for students in terms of engagement with Careers. The platform also offers greater functionality and a better user experience compared to Blackboard.


[bookmark: _Toc231985724]Introduction
[bookmark: _Toc192257642][bookmark: _Toc231985725]Report caveats
As stated in last year’s report (Baker, 2025), we acknowledge that the evaluation still has limitations and we do not intend to over-claim the strength of any conclusions.
In particular, it is noted that this evaluation is based primarily on self-reported data, which can be influenced by many factors. There were practical challenges to data collection, and it is acknowledged that the limited sample size of pre- and post-intervention data reduces the robustness of claims about the programme’s effectiveness beyond immediate reactions. Nevertheless, the data still provides valuable insights into engagement and the immediate perceived benefits of the programme. Future evaluations will aim to strengthen data collection, ensuring a more robust set of pre- and post-intervention measures, and include comparison groups where possible. Long-term data will become available over time once students who have participated in Finalist Futures complete the Graduate Outcomes survey.
[bookmark: _Toc231985726][bookmark: _Toc21085139][bookmark: _Toc411949764]Rationale
Graduate outcomes gap
There is a continuing gap between IMD Q1/2 and IMD Q3/4/5 students and white and ‘BAME’ (Black, Asian and Minority Ethnic) students, and  in terms of the Positive Destinations of graduates as seen in the annual Graduate Outcomes survey (IMD = indices of multiple deprivation, with 1 being the most deprived and 5 being the least). 

Table 1: Percentage point gap between IMD 1&2 and IMD 3,4&5 students progressing to positive graduate destinations
	Year
	Percentage point gap

	2017/18
	2.9 pp

	2018/19
	3.5 pp

	2019/20
	5.4 pp

	2020/21
	2.9 pp

	2021/22
	2.8 pp

	2022/23
	4.9 pp


NB: Data for cohort 2022/23 is the most recent available.




Table 2: Percentage point gap between White and ‘BAME’ students progressing to positive graduate destinations
	Year
	Percentage point gap

	2017/18
	-1.5%

	2018/19
	3.4%

	2019/20
	2.5%

	2020/21
	3.2%

	2021/22
	0.5%

	2022/23
	1.6%


NB: Data for cohort 2022/23 is the most recent available.

Secured graduate job upon leaving University
The annual Careers Exit Survey completed in April-July each year provides insight into the proportion of final year students who have secured a graduate job at the time of the survey. Despite interventions delivered under Finalist Futures, and the previous finalist programme High Fliers, the percentage has remained broadly the same since 2019.

	Which statement best represents your plans for the next 6 months after your course?
	2025
	2024
	2023
	2022
	2021
	2020
	2019

	I have secured a job
	19%
	20%
	20%
	18%
	17%
	16%
	19%

	I am or will be looking for a job
	44%
	41%
	39%
	37%
	38%
	38%
	38%

	I'll be doing something else
	6%
	5%
	6%
	5%
	3%
	4%
	5%

	I'm not sure yet
	10%
	13%
	14%
	16%
	15%
	17%
	13%

	I am going on to further study
	21%
	20%
	21%
	25%
	26%
	25%
	25%


NB: The results include all students and are not limited to only IMD Q1/2 and/or ‘BAME’ students.  

Cost of Living Crisis
As a further consideration, the cost-of-living crisis has impacted students and we have seen an increase in students taking up part-time work or increasing their work hours, as well as students forgoing lectures and/or seminars due to work (Sutton Trust, 2023). 


[bookmark: _Toc231985727]Intervention
Finalist Futures, replacing the previous High Fliers programme, was launched in September 2023 and offers cohesive and varied careers support to all undergraduate final year students (including being accessible to IMDQ1 and Q2 students) to assist them in progressing with their job search, careers decisions and self-discovery. The objectives of the programme are: 
· For students to feel capable, have ​the knowledge and agency to secure their first post-university role, and build their career from there, whatever their definition of career success. 
· This includes enabling those who want to join a graduate programme straight after their degree as well as those who will be applying for direct entry roles, carrying on existing employment/endeavours and starting up a new enterprise.​ 
Designed to close outcome gaps for priority groups through its flexible approach (see below) and be accessible to the wider finalist student body.​ 
· Responsive to the labour market, preparing students for what they will face.​  
The programme aims to be truly inclusive and accessible to all students with interventions designed to meet different learning styles and students’ individual needs: students can choose between in-person and online events as well as asynchronous support through the online learning course on Blackboard. Annual focus groups with students from IMD Q1 and Q2 are held to ensure that the programme is meeting the needs of this priority group. Over time we hope to build a finalist community to foster a sense of belonging for all students and thereby increase engagement with career activities supporting their career exploration and advancement (RAISE, 2024; Kerrigan & Manktelow, 2021).
During the 2024/25 academic year we have provided the below interventions: 
· Weekly careers drop-in held in the students’ union building
· Finalist focused career events and workshops 
· Online learning modules covering key topics including graduate schemes and self-awareness.
[bookmark: _Toc231985728]Context
This evaluation covers the academic year 2024/25. Participants are those students who attended Finalist Futures events, workshops and/or completed the online learning modules. 
[bookmark: _Toc231985729]Link to Access & Participation Plan (APP)
[bookmark: _Toc143525964]This activity contributes to one of the APP aims (Objective 5), to close the unexplained gaps in progression that correlate with disadvantaged backgrounds.
To eliminate the gap between IMD Q1 & 2 and IMD Q3, 4 & 5 with respect to positive destinations as shown in Graduate Outcomes data by the end of the period of the Plan.  


[bookmark: _Toc231985730]Methodology
[bookmark: _Toc231985731]Research questions
1. Does participation in Finalist Futures lead to an increase in self-reported confidence? 
2. Does participation in Finalist Futures lead to an increase in self-reported goal clarity? 
3. Does participation in Finalist Future lead to an increase in the percentage of students who have secured a graduate role by graduation?
a. Does participation in Finalist Futures lead to a decrease in the graduate outcomes gap for ‘BAME’ and IMD Q1/2 students? 
[bookmark: _Toc231985732]Participants
Events and workshops 
Across the year a total of 163 unique students attended Finalist Futures events and workshops (167 in 2023/24). 93 students have a home post code in England, of these 29% come from IMD Q1/2[footnoteRef:2] (University cohort 25.3%). 156 of the 163 students had recorded their ethnicity, of these 57% were ‘BAME students[footnoteRef:3] (University cohort 41%). [2:  Based on only students with a home postcode in England. ]  [3:  Statistics for BAME includes International students.] 

The workshops and events were advertised in newsletters, via Blackboard announcements, social media posts and me@reading. 
The 52 participants included in the results section of this report are those who have
· attended at least one event or workshop; and
· have completed the evaluation form; and
· are UK-domiciled undergraduate students who are paying home fees. 
46 of these 52 participants had a home post code in England with 28% from IMD Q1/2[footnoteRef:4] (University cohort 25.3%). Of the 52 students 40.4% were ‘BAME’ students[footnoteRef:5] (University cohort, excluding international students, is 38%).  [4:  Based on only students with a home postcode in England.]  [5:  This percentage only refers to home students, not international students.] 

Online learning
During the academic year a total of 95 unique students have accessed the online learning and spent a minimum of 8 minutes using the resource on Blackboard. 81 of these 95 participants had a home post code in England with 32.1% from IMD Q1/23 (University cohort 25.3%). Of the 95 students 55.8% are ‘BAME’4 students (University cohort, excluding international students, is 38%).
The 16 participants included in this report are those who have
· completed at least one online learning module; and
· have completed the evaluation form; and 
· are UK-domiciled undergraduate students who are paying home fees. 
Of these 16 participants, 6.25% were from IMD Q1/2 (University cohort 25.3%) and 56.25% were ‘BAME’ students (University cohort, excluding international students, is 38%).

[bookmark: _Toc231985733]Data collection
Evaluation forms
For online learning activities, we have replaced the ‘before’ evaluation form as we suspected this deterred students from continuing with the online learning. Instead, we use the data collected as part of the annual enrolment survey (asking exactly the same questions) and only ask students to complete an evaluation form at the end of the online activity. Students attending events and workshops were asked to complete the short evaluation form at the start and finish of the session. All evaluation form and enrolment survey questions were asked on a 5-point Likert scale, 1 being ‘Strongly disagree’ to 5 being ‘Strongly agree’.
	Concept
	Question

	Confidence
	· I am confident in my capacity to realise my graduate goals
· I have or can develop skills to succeed in the job or course I am aiming for in the future

	Goal clarity
	· I know the steps to take to progress in a career I am interested in
· I can plan how I will achieve my goals


NB: These questions were taken or adapted from the NERUPI question bank.
The ‘after’ evaluation form also asked students to provide qualitative feedback about the intervention they had participated in:
· How did you find the new format? What could we improve?
· What will you do as a result of attending this session?
Careers Exit Survey
The annual Careers Exit Survey is what we are using to ascertain whether a higher proportion of finalists secure a graduate role at the point of completing the Careers Exit Survey following the introduction of the Finalist Futures programme. 
Graduate Outcomes Survey
To measure the graduate outcomes gap we are using the Graduate Positive Destination data collected via the Graduate Outcomes survey which is sent to graduates 15 months after the end of their course.  This is not currently available for the 2024/25 cohort but is expected to be received from HESA during Spring/Summer 2027. We will follow the Office for Students guidance on the categorisation of positive destinations which is calculated using several questions from the Graduate Outcomes Survey. 
We will be able to identify those graduates who have participated in the Finalist Futures programme via their student numbers.
Focus groups
Student focus groups have been used once during the academic year to gain feedback about the programme as a whole. See appendix 2 for the questions. 

[bookmark: _Toc231985734]Ethics and data security
All participants were over the age of 18 and were therefore able to give consent to take part in the research. Participants were informed that by completing the survey they consented for their data to be used for evaluation purposes and published in a report externally in an anonymised form. 
[bookmark: _Toc231985735]Data analysis
Evaluation forms
Survey results were analysed using Paired T-tests, to ascertain whether average pre-activity scores differed significantly from post-activity scores. This was conducted for a total of 4 questions which have been combined into two concepts as defined in the data collection section of this report. Effect sizes were also calculated. This was not able to be broken down by IMD quintile, due to insufficient numbers of IMD Q1/2 students responding to the ‘After’ evaluation.
Graduate Outcomes Survey
As mentioned above, we currently do not have access to the Graduate Outcomes data for the 2024/25 cohort as this data is only collected 15 months after the end of their course. However, once received we will be able to analyse the data to compare the proportion of Finalist Futures participants reporting a positive graduate destination with the proportion of non-participants in a reported positive graduation destination. 
If possible, the comparator group will be matched on key demographics to control for the impact of this.
Careers Exit Survey
Analysis to calculate the proportion of finalists, broken down into key demographics (IMD quintile and ethnicity) who secure a graduate role at the point of completing the Careers Exit Survey following the introduction of Finalist Futures. This data is available the summer following the final year, i.e. for 2024/25 final year undergraduate students the data became available in July 2025. 
Focus groups
Focus groups were used to evaluate the Finalist Futures programme. The focus group questions are provided in appendix 2. 
[bookmark: _Toc231985736]Type of evaluation
Evaluation for events and online learning was conducted to Type 2, according to the Office for Students’ Standard of Evidence classification. The short-term outcomes were measured pre- and post- activity, with the same participants. 
The long-term outcome will be measured and analysed against a comparator group once we have received the data from the Graduate Outcomes Survey in Spring/Summer 2027. 
For Instagram the evaluation is qualitative, based on responses gathered during a focus group held in June 2025.


[bookmark: _Toc231985737]Limitations
The nature of the evaluation type means that causal inferences cannot be made from the results as outcomes may have been influenced by other factors. Establishing a link between activity and outcome is often challenging, and even more so when considering that the interventions are taking place in the complex landscape of Higher Education. 
The overall student engagement with Finalist Futures has been very low compared to the population that the programme targets, and it should be recognised that this could impact on the robustness of the analysis. Additionally, a number of participants did not complete the evaluation forms and therefore have not been included in the result section of this report, leading to a loss of data. This was particularly the case with IMD Q1/Q2 students, meaning we have less data on the impact for this group specifically.
As with all self-reported data, there is a risk of participants over- or underestimating their confidence and goal clarity: there is also a risk that participants report what they believe we want to know, rather than their genuine thoughts and feelings. 
[bookmark: _Int_CqtuBUTP]Evaluation of the impact of Instagram was always going to be very difficult as it is a social media channel we do not know who is following the channel or engaging with the posts.
It is going to be difficult to ascertain whether any positive effect from taking part in the Finalist Futures programme is sustained; using the data collected through the HEI wide Graduate Outcomes survey, we are hoping to gain some insight into the long-term outcomes. 
[bookmark: _Toc231985738]Results
The mean scores, statistical significance test and effect sizes are shown below. The below tables analyse the before and after evaluation results from all UK-domiciled students who are paying home fees and participated in Finalist Futures. As noted above, it was not possible to break this down to IMD level.
[bookmark: _Toc231985739]Events and workshops
	Concept
	Before 'mean (SD)'
	After 'mean (SD)'
	Statistical test
	Effect size

	Confidence
	3.66 (0.58)
	4.02 (0.60)
	t (51) = -4.70, p<.001 **
	d = 0.62

	Goal Clarity
	3.39 (0.72)
	4.00 (0.62)
	t (51) = -7.62, p<.001 **
	d = 0.86


* = significance at 0.05, ** = significance at 0.001
The table shows that mean responses were significantly higher for each item in the ‘After’ evaluation. The results are all statistically significant at the 1% level with the effect sizes for confidence is medium to large, and goal clarity large. This indicates that Finalist Futures is having a positive impact on these concepts although the association is not causal. 
As part of the ‘After’ survey, we collected qualitative feedback about the activity, below are the questions asked, and examples of comments received (full comments in appendix 3). 
What will you do as a result of attending this session?
How did you find the new format? What could we improve?
· “the choice to join on teams and in person. i liked the explicit information on where to find schemes and detailing what exactly they involve”
· “Good to follow the structure of the presentation. Helpful that we are participants.”
· “This was my first time, I thought it was good. I like the interactive part.”
· “Very insightful and engaging. Helped me think a lot. Gained more knowledge.”
· “Good but could have been done earlier. (Week 1/2)”
· “Really interesting - aligned to what I was expecting.”
· “I liked that you showed specific websites for entry level roles specific to the subject, if they’re could of been more talk about work abroad opportunities and specifics that would of been good” 
· “It was very good because it wasn’t just about graduate roles or doing a postgrad the speaker actually gave information on how you can have a normal job in a Tesco or something similar and figure out what you want to do then work volunteering to figure this out. Great insights on this as I am still wondering what I want to do.”
· “It was great - very open and useful”

[bookmark: _Toc231985740]Online learning
	Concept
	Before 'mean (SD)'
	After 'mean (SD)'
	Statistical test
	Effect size

	Confidence
	3.25 (0.79)
	4.25 (0.61)
	t (15) = -4.90, p<.001 **
	d = 1.26

	Goal Clarity
	3.9 (0.48)
	4.25 (0.61)
	t (15) = -4.39, p<.001 **
	d = 1.38


* = significance at 0.05, ** = significance at 0.001
The table shows that mean responses were significantly higher for each item in the ‘After’ survey compared to the data collected as part of the online enrolment process. The results are all statistically significant at the 1% level with the effect sizes for confidence and goal clarity are large. This indicates that Finalist Futures is having a positive impact on these concepts although the association is not causal. Additionally, we should note that the sample size has decreased from 33 to 15.  
[bookmark: _Int_zZiwZwFW]As part of the ‘After’ survey, we collected qualitative feedback about the activity, below are the questions asked and comments received. 
What did you like about the online learning module? What could we do to improve it?
· “I like how it was laid out and easy to access on Blackboard. Maybe a little more interactive stuff” 
· “It gave a quick summary of a range of organisations to look for graduate roles which provided a good start. I’m not sure”
· “It was good as a refresher and clarification the difference between a graduate scheme and a a graduate job, as both a usually tied together. I’m not sure, it seemed to reiterate a lot of the points from the previous modules, rather than provide anything new.”
· “I liked the personality quizzes and exploring different pathways I could take to pursue the subject I enjoy. For the videos, maybe provide a way to see transcripts instead. Sometimes I find it easier to read because the videos feel a bit too slow, it’s difficult to engage.”
· “Simple format and comprehensive. Add more content regarding career pathways.”
· “Very informative. Maybe a bit more interactive”
· “It reconfirmed the idea that I already had that I didn’t need to immediately start off in a role relating to my field but could pursue it overtime.	I’m not sure.”
· “More detail added, more real world examples of the ABC model.”
[bookmark: _Toc231985741]Finalist Futures Focus Group
Finalist Futures on Instagram
All focus group participants are active on social media, and are users of Instagram, with 2 out of 6 participants following Finalist Futures on Instagram. The two followers had saved and/or liked a couple of posts but following a discussion with participants, saving posts as opposed to liking has become the norm when they “like” something. The other 4 were not aware of the account.
The group reflected on that Instagram might not be the best place to engage with students, a LinkedIn group, TikTok and What’s App were mentioned as better alternatives. However, some liked the fact it was on Instagram.
 What focus group participants liked: 
· Some useful information, events promotion. (Suggestions to have a more balanced mix of information/advice content and promotion i.e. more promotion).
· The account attempts to cover a lot that might be useful for students, application advice for example. 
· With fewer posts in 2024/25, some commented that they might not follow due to the account potentially being dormant. 
· Some said that although they might not engage with some of the more information heavy posts, they could see why this type of content was posted as it may appeal to some students who are less engaged overall. 
· One participant shared that after viewing the content for the first time the posts on “Why applications fail or what to do if employees are ghosting you? I'd want to go back to those, read them, see what it says.”
What students disliked: 
· Some posts/content was found to be a bit too text heavy (1/6 participants).
· Some posts have quite long captions, but as it’s not really a problem as they are meant to provide more information. 
· More tailoring to typical Instagram use (more reels, photographic content): some posts better suited for other social media, for example LinkedIn.
· The fact that posts have low number of likes and shares creates a negative perception of the account.
Finalist Futures events and workshops
The focus groups also gave us the opportunity to ask questions about the wider programme which provided some insights about our other activities and awareness of Finalist Futures: 
· All participants were aware that Careers provided finalist specific events and workshops. However, not everyone was aware it was part of a specific programme (i.e. Finalist Futures). A couple of participants how have attended found the workshops helpful, especially as the programme highlights other career pathways rather than just focusing on graduate schemes. 
· None of the participants had heard of “You’re the recruiter” and there were mixed opinions on whether they would have attended given the time commitment (three hours) and other priorities in final year. That said, the majority shared that it sounded like a useful event. 
· Consensus that it is important to have more career development in the curriculum (group participant for Law was amazed that it wasn’t in the curriculum when it is in other departments).
Finalist Futures Online Learning
None of the participants were aware that they had access to four online courses on Blackboard. Because of this, students were unable to provide feedback on the content and perceived quality of the online learning. We did have a discussion about whether Blackboard is the right place to host the online learning: some students felt that Blackboard should only be used for academic content and when asked they agreed that potentially MyJobsOnline might be a more appropriate home. Others expressed a preference for Blackboard. Regardless of where the online learning is hosted, the focus group agreed that it would predominantly engage students who already are engaging with Careers and are “switched on” in terms of their career planning and development. 


[bookmark: _Toc231985742]Careers Exit Survey Results 2025
As seen in the table below, the Careers Exit Survey results show that the proportion of finalists with a secured job has not increased, in fact it has reduced by 1 percentage point. However, it should be mentioned that since Finalist Futures launched in 2023/24, there has been an increase in students looking for a job and a decrease in students feeling unsure of their plans. We cannot draw any evidenced conclusions from this however, it could be that a more specific and inclusive careers programme for finalists is reducing the self-reported uncertainty students feel about their next steps. 

	Which statement best represents your plans for the next 6 months after your course?
	2025
	2024
	2023
	2022
	2021
	2020
	2019

	I have secured a job
	19%
	20%
	20%
	18%
	17%
	16%
	19%

	I am or will be looking for a job
	44%
	41%
	39%
	37%
	38%
	38%
	38%

	I'll be doing something else
	6%
	5%
	6%
	5%
	3%
	4%
	5%

	I'm not sure yet
	10%
	13%
	14%
	16%
	15%
	17%
	13%

	I am going on to further study
	21%
	20%
	21%
	25%
	26%
	25%
	25%


NB: The results include all students and are not limited to only IMD Q1/2 and/or ‘BAME’ students.  


[bookmark: _Toc231985743]Conclusions and recommendations
[bookmark: _Toc231985744]Conclusions
The Finalist Future programme appears to have a significant, positive impact on the participants self-reported confidence and goal clarity. In theory, this should allow students, including IMD Q1/2 students who participated at rates in line with or higher than those in the general university population, to secure graduate level employment. This longer-term impact will be able to be assessed once Graduate Outcomes data becomes available. However, we should note the limitations stated above and recognise that we are not able to make causal conclusions from the data available. 
[bookmark: _Toc231985745]Recommendations
· During the 2024/25 academic year we have focused ensuring that Finalist Future workshops become ‘business as usual’ rather than project focused. This work will continue during 2025/26 when we will add further finalist focused sessions about the volatile graduate labour market and Generative AI. As always, will continue to listen to and act on feedback received to help ensure that Finalist Futures remains relevant and fit for purpose.
· Engagement has been lower than hoped in terms of attendance at workshops and events, and online learning: this is broadly in line with the wider university challenges on student engagement. We will also explore how we can collaborate with academic colleagues to help endorse the programme and increase engagement, for example by using the Finalist Futures branding in finalist sessions delivered within school by their allocated Careers Consultant. 
Evaluation collection continues to be difficult although we now have access to the Careers Registration data collected from all students at the start of the academic year which now includes the evaluation questions.
We recommend that we close the Finalist Futures Instagram channel and instead use the main Careers Instagram channel to promote events and share key information for finalists. 
During 2025/26 we will ensure that the workshops provided are predominately focused on self-awareness, career choice, career management and development, and transitioning from university into the world of work. Sessions covering ‘recruitability’ skills (CVs, interviews etc.) are plentiful in the university wide Careers events programme and we need to be mindful of the limited resources we have. Additionally, this is in line with the original concept of Finalist Futures.
We recommend that the online learning ‘modules’ currently hosted on Blackboard are moved to MyJobsOnline, ready for the start of the 2026/27 academic year. 
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[bookmark: _Toc231985750]Appendix 1 – Theory of Change

	Situation
	The University of Reading currently has a progression gap of 2.8% between students from IMD Q1/2 and Q3/4/5, with a 4-year average of 3.7% (OfS data 2022/23 graduates). The increased cost-of-living is seeing more students take up part-time work during term time, and an increased focus on achieving high grades, meaning less take up of careers activities, especially by IMD Q1/2 students.

	Aims
	With the new approach we are aiming to create a community of finalists, progressing their job search, career decisions and self-discovery, able to interact interchangeably between in-person, online through an online course, and via social media.

	Inputs
	- A Grade 7 careers consultant will run the programme, build, and maintain the community, and monitor engagement and initiate corrective actions.
- £10,000 per year for student ambassadors, equipment and collateral.
- £1000 per year for external careers consultant cover.

	Activities / Process
	Online interaction will be via a revamped online course, with a flexible and widely applicable course that operates year-round.

In-person activity will include going to where the students are, setting up an informal job club, workshop and advice opportunities in pop-ups around campus, giving insight into recruitment processes with a twice yearly ‘You’re the Recruiter’ event, and Thrive mentoring.

Social media will be a delivery mechanism in itself, posting short-form hints, tips and advice, utilising careers professionals and student ambassadors.

	Outputs
	For finalists to feel engaged with, and supported in, their career thinking and actions.

For students to feel capable, have the knowledge and agency to secure their first post-university role, and build their career from there, whatever their definition of career success.

	Outcomes
	Increased confidence of IMD Q1&2 students after completing finalist activities, compared to before.

Increased understanding of how to achieve goals, for IMD Q1&2 students after completing finalist activities, compared to before.

Increased engagement with finalist careers activities resulting in a positive impact on career factors.

Increased positive destinations of those who participated in finalist activities compared to those who did not.

	Impact
	Reduced progression gaps between IMD Q1/2 students, and IMD Q3/4/5 students.

General improvements in progression for UoR students based on Positive Destination scores in Graduate Outcomes.

	Rationale & Assumptions
	Creating community is a novel approach to addressing progression gaps and draws from theory that students from lower socio-economic backgrounds are resource-poor (especially time and money), have less knowledge of the options available to them and have less social capital to give them advice and opportunities. We therefore believe that helping them to build a positive, support community of peers, will lead to progression success.







[bookmark: _Toc231985751]Appendix 2 – Focus Group Questions
Engagement with social media 
[Control questions] 
· Do you use social media? 
· If so, which? 
· Do you usually like or comment on posts? 
[Questions]
1. Do you follow us on social media? 
a. Why/why not? 
2. Do you like or comment on our posts? 
[Ask students to go on Instagram] 

3. What are your immediate thoughts about the posts on the account?  
4. What is it that you like or dislike about the posts? 
5. Does seeing the content impact how you would engage or not engage with us in the future? 
Impact of social media 
1. Have you taken any action as a result of a social media post from us? 
2. What kinds of things have you done? 
3. Which type of posts are most impactful in terms of you doing something? 
[Information about upcoming events, providing advice or fun-focussed?] 
4. Has our social media content impacted your careers confidence in any way? 
a. If yes, how? 
5. Has our social media content made you think / reflect about careers in a different way?  
a. If yes, how? 
6. Has it raised your awareness of something related to careers?  
a. If yes, what? 
 
If answers are ‘no’ to impact questions 
1. What would make you more likely to take action from seeing a social media post? 

Wider Finalist Futures Questions
[Explore why interest is high but participation has been low, in the new activities / strands that have been introduced this year. 
· Online learning (Finalist futures) 
· You’re the recruiter
· Thrive]
 
Online learning 
1. Are you aware that this exists? 
2. Have you engaged with the online learning? 
a. If yes, what did you think? How has it been useful? 
b. How much time have you spent using the resource?  
c. If no, what were the reasons for that? 
3. How could we raise awareness of this resource? 
4. How could we improve the resource to make you want to engage in future? How could it be of more use to you? 
5. What else would you like to see? 
 
You’re the recruiter 
1. Are you aware that this exists? 
2. Have you attended? 
a. If yes, what did you think? What has the impact been? Has it been helpful? 
b. If no, what were the reasons for that? 
3. How could we raise awareness of this activity? 
4. How could we improve the activity to make you want to engage in future? How could it be of more use to you? 
Thrive
1. Are you aware that Thrive Mentoring was extended to finalist students this year?
a. If so, did you take part? 
b. If you did know but didn’t take part, what were the reasons for this?

 Second part of the Focus Group – Optional
1. What ideas might you have for raising awareness about Careers? Making it easier to engage with us, attend appointments and events/workshops? 

2. We know that male students/students who identify as male are less likely to attend a Careers appointment than female students/students who identify as female. 
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Question: What did you like about the session? What could we improve?

	A good format and easy to understand. Expand in more detail. 

	A good introduction to graduate schemes 

	Can organise similar sessions online (teams)

	Covered all options post graduating.

	Good

	Good

	Good but could have been done earlier. (Week 1/2)

	Good to follow the structure of the presentation. Helpful that we are participants. 

	Great. I learned a lot.

	How to make your CV stand out with your information and not just visually

	I appreciated the explanation of what a grad scheme is, instead of just going straight into how to find them

	I enjoyed being able to give questions a go. Maybe helpful to have more than one question per category.

	I enjoyed how they described that each CV is different

	I know more about the structure and how to apply graduate role or scheme 

	I like the breakdown of how to approach interview questions using STAR.

	I liked it. 

	I liked that she suggested the specific dates to start applying for each scheme

	I liked that there were resources available for finding graduate schemes, and that the process of preparing for and getting into the schemes was covered.

	I liked that you showed specific websites for entry level roles specific to the subject, if they’re could of been more talk about work abroad opportunities and specifics that would of been good 

	I liked the interactive aspect of the section

	I liked the pros and cons list.

	I really enjoyed it, very helpful and informative. 

	i think the session was good for basic understanding of what a grad scheme entails. 

	Including examples of a bad CV or mistakes people often make. 

	Interview based skills and how to stand out

	It was easy to understand and access. 

	It was good, fitted nicely in the 1 hour. Covered everything. 

	It was great - very open and useful 

	It was very detailed and practical 

	It was very good and clear 

	It was very good because it wasn’t just about graduate roles or doing a postgrad the speaker actually gave information on how you can have a normal job in a Tesco or something similar and figure out what you want to do then work volunteering to figure this out. Great insights on this as I am still wondering what I want to do. 

	It was very informative 

	Liked it.

	Lots of information and advice on planning your time

	many choices for websites to look at, reassurance that career progression isn't linear 

	Maybe more activities. It was as interactive as it can be though.

	Maybe you could add a session where students sit one of these tests and get their scores so they can see where they need to develop their skills. 

	More example Cv designs 

	More interactive to get students to engage and think more. 

	More practice Qs

	More websites to use as references 

	No issues. 

	Not sure. I think the session was good. 😊 

	Really interesting - aligned to what I was expecting.

	She answered the questions very thoroughly and talked between the online and inperson class

	Specifics

	That it was interactive and examples were asked for from the audience 

	the choice to join on teams and in person. i liked the explicit information on where to find schemes and detailing what exactly they involve 

	The clarity

	The format is good. 

	This was my first time, I thought it was good. I like the interactive part. 

	Unsure

	Useful information to be fair that was provided by said session.

	Useful, well explained and broken down, good pace to the talk.

	V helpful, no criticism 

	Various options after the course

	Very helpful

	Very informative!

	Very informative.

	Very insightful and engaging. Helped me think a lot. Gained more knowledge.

	Visual diagrams were very helpful
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