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[bookmark: _Toc91459125][bookmark: _Toc411949761][bookmark: _Toc411949762]Executive Summary
Activities such as Information, Advice and Guidance (IAG) talks, visits to universities and subject tasters have been delivered to target colleges. These colleges were chosen according to certain metrics, such as Indices of Multiple Deprivation[footnoteRef:2] which have been shown to mean that the students might face additional barriers for progression to university, such as lack of information. [2:  See https://static.reading.ac.uk/content/PDFs/files/Evaluation/Access-and-Participation-Evaluation-glossary.pdf for further explanation of this and the other measures (e.g POLAR, FSM) referenced within the report.] 

The work has concentrated on offering programmes of Information Advice and Guidance (IAG) and campus visits / academic talks. IAG talks range from introduction to higher education, student finance, how to apply to university, accommodation at university, subject specific presentations and much more.
The Research Questions considered in this evaluation report are as follows:

· Does participation in FE target activities increase self-reported university expectations and knowledge?
· Does participation in FE target activities increase self-reported prospective sense of belonging?
· How do teachers perceive the impact of activities on their students over the academic year?
· Does participation in FE target activities increase applications to Reading from target colleges, compared to before FE activities started? 
· Does participation in FE target activities increase progression from application to enrolment (Reading) compared to before FE activities started? 

The evaluation was conducted to Type 1, with some light-touch Type 2 from pre and post surveys. Data were collected via a variety of means including HEAT surveys (pre and post where possible), Menti surveys and qualitative data / comments collected from students / staff. Data is also provided from application and enrolment.
Collection of data, specifically pre- and post-event data via HEAT, is challenging unless we can agree to run short programmes of IAG with specific target groups of students at colleges (e.g. T Level students). One-off talks in colleges are often requested but these do not allow for long-term evaluation of impact. 
Work completed by the Outreach Team in target colleges has shown to be somewhat valuable to those students involved, in terms of their understanding of university, and has been appreciated by teaching staff. We found that delivering programme of events in some colleges was found valuable and has helped students firm up their decision or change their mind about Higher Education. However, analysis of a small sample of pre and post responses (overall concept of confidence) showed no statistically significant difference.
It is too early to see if this type of work makes a difference to the number of applications and enrolments to Reading University. Analysis for 2027/26 applications will reflect the value of the increased work completed during Sept 2025-Jan 2027 period, which aimed to create sustained engagement. Furthermore, additional pre and post data from the more sustained engagements will allow deeper and more representative statistical analysis of impact.
[bookmark: _Toc1654006333]Introduction
[bookmark: _Toc36477625]Rationale
[bookmark: _Toc21085139][bookmark: _Toc411949764]Evidence suggests that students in Key Stage 4 in receipt of FSM or in IMD Q1 or Polar4 Q1/Q2 and Black students can have less Social and Academic capital (awareness of HE), Habitus (Familiarity with HE and ‘fitting in’), Skills capital (problem-solving/decision-making/planning/communication) and Intellectual capital (academic skills – raising attainment and subject/HE knowledge) essential for progression to HE. 
This can overlap with students who have ‘alternative’ qualifications (i.e not A-Levels) and who are attending FE colleges. These students may also receive different levels of information and guidance about HE. 
Activities such as Information, Advice and Guidance (IAG) talks, visits to universities and subject tasters can increase knowledge and awareness of HE which then contributes to closing the gaps in progression to HE between the student groups mentioned above, and other students (TASO).  
This effect has also been found in other empirical studies, such as Peter et al (2018) which found information interventions to be efficient in encouraging students to apply and enrol – these students also continued once in higher education. 
In addition to this, the article “the importance of information, advice and guidance in widening access to higher education’’ (Summers et al. 2024) talks about the difficulty of evaluating which parts of delivery programmes have had an effect on FE participants:
“Despite significant amounts spent on widening access to higher education (HE), there is sparse evidence of what works. Evaluation of multi-intervention programmes is challenging because it is difficult to elucidate which elements of programmes are important (and why)’’.
Therefore, although there is a lack of concrete evidence around the exact impact of IAG, it is suggested that it can help students with less cultural capital to gain information and confidence required to progress to HE.

[bookmark: _Toc1162682682]Intervention
FE College activity for Year 12 and 13 students included: 
· Support for in-college progression and careers events such as Interview skills, HE fairs, Careers fairs, progression days.
· Information Advice and Guidance talks ranging from introduction to higher education, student finance, how to apply to university, accommodation at university, and much more  
· Subject specific talks in colleges and on campus usually for groups  
· Campus visits to allow students to experience a university campus while considering university  
· Student life information, talks and opportunities to talk to current university students so that applicants can understand from someone closer to their age what transition to and life at university is like
· Supporting applicants digitally and in person drop ins in college in their journey to university  
· Encouraging the colleges to sign up to a ‘package’ of activities which can include college visits and then campus visits, with the intention to create more sustained interactions.
  
This work happens with target colleges, who are selected according to: 
· IMD Q1&2 proportions
· Polar 4 Q1&Q2 proportions
· Have a range of courses that align to UoR course portfolio  
· Top 100 of school and college feeders for the University of Reading 
The work was carried out by members of the College Recruitment and Outreach Team. The target colleges were contacted regularly with offers of events as described above.
The events evaluated cover the time periods from Sept 2023- August 2024 and Sept 2024- Jan 2026.
[bookmark: _Toc1413395038]Context
Activity took place as follows. This report therefore covers the years 2023, 2024 and 2025. Colleges have been given pseudonyms to protect anonymity.

	College
	Activity

	Baklava College 
	Visit to campus, IAG and Business Taster for 20 students.
(see Table 3.2 for results; pre-data only)

	Kouign-Amman College 
	Visit to campus of 12 T Level students for Primary Teaching talks plus campus tour.
(see Table 3.3 for results; pre-data only)

	Various
	HEAT teacher submissions from: Galette College , Canele College Baklava College , Strudel College , Hot Cross Bun College , Koign Amman College  (June/July 2024)
(see Table 3.4 for results)

	Canele College 
	Gifted and Talented campus visit (see Table 4.1 for results)

	Baklava College 
	Criminology talk (see Table 4.2 for results)

	Baklava College 
	T-level Education Yr 2 class; series of talks plus a campus visit
(see Tables 4.3 – 4.5 for results)

	Canele College
	T-level Surveying Yr 1 and 2 IAG talks x2 and academic talk at Swindon plus offer of a taster day
(see Tables 4.6 - 4.10 for results)

	 Pecan Tart 
	Student Conference talks to Year 2 A Level (Study Skills)
(see Table 4.11 for results)


 
[bookmark: _Toc731941543]Link to Access & Participation Plan (APP)

Achieve a socio-economic mix within our student population that reflects the demographic of the year 12 and 13 population within our catchment regions (South East England, London and the South West) by 2030. Reduce the gap between entrants in IMD Q1 and Q5 from 27.7pp to 10pp by 2028. 
[bookmark: _Toc2052503537]Previous evaluation
This is the first report of this type.


[bookmark: _Toc847843390]Methodology
[bookmark: _Toc617624511]Research questions

· Does participation in FE target activities increase self-reported university expectations and knowledge?
· Does participation in FE target activities increase self-reported prospective sense of belonging?
· How do teachers perceive the impact of activities on their students over the academic year?
· Does participation in FE target activities increase applications to Reading from target colleges, compared to before FE activities started? 
· Does participation in FE target activities increase progression from application to enrolment (Reading) compared to before FE activities started? 
[bookmark: _Toc1165643966]Participants

Although the activities are not limited to IMD Q1 participants, the target colleges have high proportions of IMD Q1 students. Therefore, although this activity doesn’t target IMD Q1 students exclusively, these students will benefit from it, so it contributes to closing the access gap. Where possible, results will be analysed by IMD group to ascertain the impact on target students specifically.
T Level groups were targeted as a new ‘alternative’ qualification, alongside Level 3 BTEC and UAL (University of the Arts London) diplomas.
In some cases we’re able to engage with Widening Participation (WP) groups through programmes run by the colleges but we’re aware that those groups also have interventions from other institutions and apprenticeships/qualifications providers. 

[bookmark: _Toc19446952]IMD data 

Applicant IMD data summed for all target colleges (from internal data) 
	Year of college engagement with Yr 12
	IMD Q1
	IMD Q2
	IMD Q3
	IMD Q4
	IMD Q5

	2023/4 (entered 2025/26)
	91 (6%)
	252 (16%)
	300 (20%)
	325 (21%)
	571 (37%)



This table shows the IMD spread in terms of number and % of applicants, from target colleges, for students worked with in 2023/24. 6% of those who we worked with in 2023/24 who went on to apply were IMD Q1. 16% of those who we worked with in 2023/24 and went on to apply were IMD Q2.

Applications and enrols for the University of Reading (all students; from internal data)
	Year of entry
	IMD Q1 apps
	IMD Q1 enrols
	IMD Q2 apps
	IMD Q2 enrols 

	2023/24 
	1,767 (7%)
	284 (7.4%)
	3,057 (12%)
	701 (18.3%)

	2024/25 
	2,008 (8%)
	Not yet available
	3,667 (14%)
	Not yet available

	2025/26 
	2,066 (7%)
	Not yet available
	3, 963 (14%)
	Not yet available



This table shows applications and enrols for the university wider population, to provide context. 7% of applicants overall were from IMDQ1, showing similar rates to target colleges. 14% were from IMDQ2, which is also similar to the percentage of applicants from target colleges.
 
This overall shows that IMD Q1 applicants are the least engaged group. 

For work completed 2023-24 with students at specific target colleges with a potential application year of 2025/26:

IMD data (2023/4 work)
	College
	IMD Q1
	IMD Q2
	IMD Q3
	IMD Q4
	IMD Q5

	Baklava & Koiugn Amman Colleges
	2 (8%)
	7 (27%)
	5 (19%)
	1 (4%)
	11 (42%)



For work completed 2024- Jan26 with students at specific target colleges with a potential application year of 2026/27:

IMD data (2024-26 work) 
	College
	IMD Q1
	IMD Q2
	IMD Q3
	IMD Q4
	IMD Q5

	Canele College & Baklava College
	4 (5%)
	12 (15%)
	14 (18%)
	17 (22%)
	31 (40%)


Despite targeting certain colleges, chosen via our widening participation criteria, activities are offered to all relevant students. As the data above shows, this means that we do not always find that the specific activities have targeted those students meeting the WP criteria.
[bookmark: _Toc957691202]Data collection
Where possible, pre- and post- surveys administered via HEAT have been used for the student participants and teachers involved with our talks and programmes. 
When a talk is a one-off interaction with a group of students, rather than a programme of events with the same group of students, this method does not work well – it is impossible to collect post data to gauge progress over a period of time. However, pre-surveys were used as a single timepoint measure at a selection of talks given.
Therefore, for events from late 2025 short Menti questionnaires have been used to gather feedback from individual talks, where possible, to gauge confidence and progress of the students.
Qualitative feedback was also collected informally from teachers and students via comments, emails etc. 
The concepts measured via the pre- and post- HEAT surveys were as follows.
The questions were asked on a 5-point Likert scale. The scale was 1-5 from ‘Strongly disagree’ to ‘Strongly agree’. The questions were derived from TASO Access and Success Questionnaire scales and the Toolkit for Access and Participation Evaluation. 

	Concept
	Survey Questions: 

	Intention to progress to HE (TASO)
	 I am thinking about going to university in the future.  
 

	University Knowledge (TASO)
	I know what studying at university would be like.  
 I know how studying at university is different from studying in school or at college.  
I believe that if I apply to university, I will get a place. 

	Self-reported sense of belonging (note, 3 questions from TASO and one from TAPE)
	University is for people like me.  
I would fit in well academically with others at university.  
I would fit in well socially with others at university 
I know enough about higher education to decide whether to go or not

	Teacher reported impact on students (bespoke, based on the TASO questions for students)
	There has been an increase in my students’ knowledge about studying at university.
There has been an increase in my students feeling like university is a place for them
There has been an increase in my students feeling like they would fit in academically at university
The sessions have helped my students to get enough knowledge about university to decide whether to go or not



Improvements in conversion from target colleges to Reading applications and improvement from progression from application to enrolment at Reading were sourced from conversion data of target colleges.
[bookmark: _Toc71938359]Ethics and Data Security
All participants consented to share their data for evaluation purposes and for their data to be shared with the relevant tracking and monitoring organisations required e.g. HEAT.

[bookmark: _Toc852723637]Type of evaluation
This evaluation was conducted to Type 1 (narrative) and Type 2 (empirical), according to the Office for Students’ Standard of Evidence classification. The intermediate outcomes were measured pre- and post-activity, with the same participants – for a small group (Type 2). For other participants, single time point measures were gathered (Type 1).
The long-term outcome on applications and enrolments from target colleges was measured to provide an indication of change over recent years.
From this data, we can make associations but not causal conclusions. 
[bookmark: _Toc1976907116]Limitations
We struggle to see the participants more than once as FE colleges often only get us in to do one specific talk and often we see different groups at the same institution. This also makes it difficult to get any meaningful feedback from teaching staff.  Although we do ask students to complete the pre survey at the start of the session it is difficult to know whether they are actually completing the form.  When they do complete the form, they often don’t leave their email address, even when wanting additional information about the University, so additional follow up has not been possible.
Not all activity is suitable for a survey to be completed – for example, a 1 to 1 personal statement review.
Therefore, the pre-post comparison (type 2) element of the evaluation is limited due to the challenges of the work with colleges.
Qualitative data is also challenging to gather in one-off talks.
It is difficult to link IAG directly with progression to HE; therefore, the focus is on impacting knowledge and understanding of HE and the impact is understood to be contributory rather than casual.
[bookmark: _Toc1837684824]Results
[bookmark: _Toc1203509357]Data collected from pre and post surveys with students Sept 24-Jan 26
Analysis of HEAT pre- and post- surveys:
	Measure
	‘before’ Mean (SD)
	‘after’ Mean (SD)
	Statistical test
	Effect size

	Confidence (combined)
	3.56 (0.38)
	3.65 (0.64)
	t(17)= -.640 p = 0.53
	d = 0.24


This table shows that the mean responses for confidence in the 'post’ surveys were slightly higher than in’ pre-’ surveys. However, the results are statistically insignificant with the effect size being 0.24. 
Note, for this version of the analysis, all questions were combined into one concept. With higher numbers of responses in future, analysis will be at the concept level (expectations, knowledge, belonging). 
We will continue combining the data for pre and post from our colleges to hopefully see the increase in the effect size in the future years. 

Combined Means and Std Devs pre- and post- for Canele College T-level Surveying (HEAT  Dec 2025 and Jan 26) and Baklava T-level Education (HEAT Oct and Dec 2025)
	Survey question
	PRE – survey
Mean score 
(Std Dev)

	POST – survey
Mean score 
(Std Dev) 

	I am thinking about going to university in the future 
	3.21
(1.04)
	3.78
(0.92)

	I know what studying at university would be like 
	2.83
(0.85)
	3.61
(1.06)

	I know how studying at university is different from studying in school or at college 
	3.67
(0.94)
	3.78
(0.85)

	I believe that if I apply to university, I will get a place 
	3.41
(0.81)
	3.56
(0.76)

	University is for people like me 
	3.21
(1.08)
	3.61
(0.95)

	I would fit in well academically with others at university 
	3.77
(0.52)
	3.39
(0.89)

	I would fit in well socially with others at university 
	3.92
(0.70)
	3.50
(0.83)

	I know enough about higher education to decide whether to go or not
	3.65
(0.76)
	3.89
(0.66)


A Likert scale of 1-5 has been used with 5= Strongly agree, 4=Agree, 3= Neither agree nor disagree, 2= Disagree, 1=Strongly disagree
The data above show an increase in the mean score seen in the post-event survey compared with the pre-event survey for the majority of questions, demonstrating that the IAG programmes may have had an overall positive effect on their understanding of what university might mean for them.
However, there is a decrease in the mean value of responses to ‘I would fit in well socially with others at university’ and ‘I would fit in well academically with others at university’. 
This may be because students were overconfident on these factors before receiving more information; no conclusions about this can be made from the data gathered.
[bookmark: _Toc484795163]Data collected from single timepoint surveys with students Sep 23-Aug 24 
No post-data was collected, so change in responses not measurable.

Baklava College and Kouign Amman College pre-data (from 28 Feb 2024 & 12 March 2024)
	Survey question
	Mean score
(Std Dev)

	I am thinking about going to university in the future
	3.33
(1.25)

	I know what studying at university would be like
	3.04
(0.92)

	I know how studying at university is different from studying in school or at college
	3.14
(0.95)

	I believe that if I apply to university, I will get a place
	3.00
(0.82)

	University is for people like me
	2.92
(0.81)

	I would fit in well academically with others at university
	2.89
(0.83)

	I would fit in well socially with others at university
	3.11
(0.74)

	I know enough about higher education to decide whether to go or not
	3.12
(0.93)


A Likert scale of 1-5 has been used with 5= Strongly agree, 4=Agree, 3= Neither agree nor disagree, 2= Disagree, 1=Strongly disagree
The results show that mean scores on knowledge, expectations and belonging are relatively low, indicating why work to increase these in FE colleges is necessary.
Unfortunately, no post-event survey results were collected for work in 23/24, so it is not possible to examine changes in the students’ opinions following their interactions with outreach.

[bookmark: _Toc237239301]Analysis of HEAT respondents’ Apps and Enrols for 2025 start
We compared the HEAT survey respondents with the application on internal systems and there were no name matches for any of the applicants. 

Applicant data from the targeted colleges where responses were gathered is shown below. These are general figures on applications from the colleges and may not be from specific students worked with in the sessions.

	Institution
	Applications
	Enrols

	Baklava College
28/2/24
	245
	66

	 Kouign-Amman College
12/3/24
	26
	8

	Fig Roll College
	162
	39

	Hot Cross Bun College
	58
	11



It’s important to note that not everyone completed the surveys and some students didn’t provide their full names or only the first initials for their first and last names, making linking with applications / enrolments impossible. 
There was no crossover in the students that we surveyed and the students that applied; we are working with a very small number of surveys. 
We didn’t collect any data at Fig Roll or Hot Cross Bun College, therefore we can’t make any reasonable conclusions.
Additionally, as mentioned above, the role of IAG is often contributory rather than casual, and students worked with may have gone on to apply to other institutions. At this time, we are unable to track these students via HEAT to see their progression to HE anywhere, but hope this will be able to be included in future evaluation reports.

[bookmark: _Toc1916140980]Mentimeter Feedback
Mentimeter has been used to gather feedback on several occasions, when a full HEAT survey was not possible.
Summary table for 2 different sessions (Canele College - Personal statements and Pecan Tart College - Study Skills) where pre- and post- Menti results available: 
	How confident do you feel...?
	Votes BEFORE session
	Votes AFTER session

	Not confident
	7
	3

	A little bit confident
	78
	34

	Very confident
	13
	50


The table above illustrates that the sessions had a very positive impact on the attendees’ confidence.

Menti results Canele College post the Study Skills session  (Jan 26) (No ‘before session’ data collected – tech problem)
	How confident are you NOW that you know how to study well?
	Votes

	Not confident at all
	2

	A bit more confident
	7

	I have confidence that I have a process to follow
	3



Although there are no pre-results, the post-survey shows that many of the students felt more confident post-session about their Study Skills.

[bookmark: _Toc1187550261]Data collected from surveys with teachers Sep 23-Aug 24
Submissions from: Galette College, New College, Baklava College, Strudel College, Danish Pastry College, Kouign-Amman College  (June/July 2024)
	Survey question
	Mean score
(Std Dev)

	There has been an increase in my students’ knowledge about studying at university.
	4.17
(0.37)

	There has been an increase in my students feeling like university is a place for them
	4.17
(0.37)

	There has been an increase in my students feeling like they would fit in academically at university
	3.67
(0.47)

	The sessions have helped my students to get enough knowledge about university to decide whether to go or not
	4.17
(0.69)


A Likert scale of 1-5 has been used with 5= Strongly agree, 4=Agree, 3= Neither agree nor disagree, 2= Disagree, 1=Strongly disagree  
The HEAT survey responses from teachers are interesting and varied, and overall positive. The mean scores are all above 4, except for fitting in academically at university. This demonstrates that teachers have perceived a genuine change in knowledge and understanding of higher education for their students. The slightly lower score related to students feeling that they would fit in at higher education; this is less possible to influence through information, and arguably requires experience of visiting the campus, getting a campus tour and speaking to student ambassadors. 
We continue to emphasise the importance of attending Open Days and continue offering tailored campus visits based on the year groups and subjects to improve the sense of belonging. 

[bookmark: _Toc1804931837]Data collected from surveys with teachers Sept 24-Jan 26
Baklava College
We surveyed the tutor before we started the programme and at the end of the programme. There was a slight change in a positive direction in them scoring the ‘The sessions have helped my students to get enough knowledge about university to decide whether to go or not’. 
We were also able to collect some qualitative feedback from both the teacher and some of the students who completed the programme. 
“I loved it—I could have stayed and listened to those lectures all day; they were so interesting.”  - student
“Anya is very knowledgeable and relatable.” - student 
‘’ The learner reps’ contributions were also well received, with students saying they felt less anxious about going to university and fitting in after hearing their perspectives. From my perspective as their teacher, it has been a pleasure working with you. Your communication has been excellent—always prompt, professional, and friendly—and your positive, “can-do” attitude has made the collaboration seamless’’ - teacher 

Canele College Teacher (post- survey only)
The teacher at Canele College reported an increase in all categories in the HEAT survey:
There has been an increase in my students’ knowledge about studying at university; There has been an increase in my students feeling like university is a place for them; There has been an increase in my students feeling like they would fit in academically at university; The sessions have helped my students to get enough knowledge about university to decide whether to go or not.

Comment from teacher about the academic’s talk:
The students were very pleased and greatly benefited from the session.

[bookmark: _Toc1024261101]Applications/enrolments data for target FE colleges from Feeder Schools dashboard
The table below contains application and enrolment data for the previous 3 academic years. 

The table shows that over the time period between academic years 2023/24 and 2025/26, combining the data for all the colleges listed, the numbers of applications and enrolments have increased, as has the conversion rate.
12 out of the 16 individual colleges show an increase in enrolments, 10 out of the 16 individual colleges show an increase in the conversion rate.
Applications, enrols and conversion rate 2023 - 2025
	College
	Apps 2023/4
	Enrols 2023/4
	Conversion %
	Apps 2024/5
	Enrols 2024/5
	Conversion %
	Apps 2025/6
	Enrols 2025/6
	Conversion %

	Lattice College 
	181
	35
	19%
	217
	46
	21%
	316*
	56*
	18%

	Baklava College 
	190
	37
	19%
	195
	46
	24%
	245*
	66*
	27%*

	Galette College
	109
	22
	20%
	100
	16
	16%
	126*
	33*
	26%*

	Fig Roll College 
	102
	21
	21%
	107
	21
	20%
	162*
	39*
	24%*

	Eclair College 
	81
	17
	21%
	84
	20
	24%
	149*
	45*
	30%*

	Pecan Tart College 
	83
	7
	8%
	69
	12
	17%
	91*
	16*
	18%

	Hot Cross Bun College 
	46
	5
	11%
	51
	13
	25%
	58*
	11
	19%

	Danish Pastry College
	45
	11
	24%
	81
	22
	27%
	80
	18
	23%

	Macaron College 
	37
	7
	19%
	59
	6
	10%
	65*
	13*
	20%*

	Rugelach College
	35
	10
	29%
	25
	5
	20%
	40*
	12*
	30%*

	Jalebi College
	32
	4
	13%
	21
	6
	29%
	35*
	9*
	26%

	Kouign Amman College 
	29
	8
	28%
	17
	4
	24%
	26*
	8*
	31%*

	Strudel College 
	19
	5
	24%
	17
	2
	12%
	24*
	4*
	17%*

	Palmier College
	18
	2
	11%
	21
	3
	14%
	24*
	5
	21%*

	Canele College 
	92
	17
	36%
	105
	23
	22%
	102
	35*
	34%*

	Croissant College 
	75
	20
	27%
	62
	13
	21%
	56
	7
	13%

	Sum
	1,174
	226
	19%
	1,231
	258
	21%
	1,599*
	377*
	24%*



Those cells highlighted in green (and marked *) above show a significant change to previous years, with 10 of the target colleges showing an increase in applications, enrolments or conversion over previous years.
[bookmark: _Toc1598479688]Conclusions & recommendations
[bookmark: _Toc1770770813]Conclusions
Overall, the results above show a positive impact on students of the Outreach activity, considering survey, Menti and informal feedback from staff.
The extended work with Baklava College T Level Education students and Canele College T Level Surveying students provides the most data and shows changes in the students’ perceptions of university and the sense of belonging via surveys.

Surveys completed by teachers are positive. However, teachers are likely to want to be appreciative of our efforts, and it is probably not possible for them to base their responses on specific data they have gathered. Given that T-level Education cohort has asked to repeat the programme for year 1 students, this indicates an appreciation of value. Furthermore, as teachers are seeing students every day, they are well placed to reflect on impacts on their students.
Surveys, along with Menti, should be continued for programmes of activity with a specific group of students. However, it is unusual to be able to run this sort of programme, as colleges often ask for one-off activities. Short Menti pre- and post- surveys are more appropriate to measure the impact of such events.
It is very difficult to target activities to specific groups of students (e.g. IMD Q1) but target colleges have a high proportion of the groups of students we hope to reach and will continue to emphasise the importance of targeting to the colleges.

· Does participation in FE target activities increase self-reported university expectations and knowledge? 
Yes, based on the HEAT survey data where there was pre & post data collected for most students, the self-reported university expectations and knowledge has increased. Especially in cases where students visited the campus and had an opportunity to speak to the teaching staff/student ambassadors. 
· Does participation in FE target activities increase self-reported prospective sense of belonging? 
In some cases we saw an increase in sense of belonging from the participants, however our data samples are small and therefore don’t warrant a big effect. 
· How do teachers perceive the impact of activities on their students over the academic year? 
Overall, the teachers find the outreach activity beneficial as it gives students more confidence to make their university choices and open the conversation. 
· Does participation in FE target activities increase applications to Reading from target colleges, compared to before FE activities started? 
This data is complicated as college outreach has happened for a long time, but since there has been a dedicated person in post, we’ve been able to increase the amount of activity offered. Due to seeing some groups only once and some participants not filling out the surveys we often don’t get the full picture and can’t compare the applications vs engagement. 
However, the table titled ‘Applications, enrols and conversion rate 2023 – 2025' shows positive changes in terms of applications / enrolments / conversion over previous years.
· Does participation in FE target activities increase progression from application to enrolment (Reading) compared to before FE activities started?   
See research question above.

[bookmark: _Toc322702988]Recommendations
The main recommendation will be to focus on a package of activity based around a subject area with wrap around IAG and a campus visit so that we can guarantee seeing groups more than once.
The packages will be derived from a menu of activities and will be different depending on the needs of the college/cohort. BTEC and T level groups will be targeted as priority groups.
Also it would be good practice to always talk through the questionnaire with the respondents and the teachers beforehand, to ensure better understanding and commitment. 
For individual talks, Mentimeter feedback should be collected pre- and post- talk via a very short interactive question. However, that’s not always possible due to IT faults. 
For HEAT surveys, we could add open ended questions for the one-off sessions (e.g. “What is one thing you know now that you didn’t before?”, “What advice or information was most useful for you?’’)
If possible, specific WP students groups should be targeted. Some colleges do gather such students together (e.g.Lattice College).
There is also an opportunity to track student engagement, checking survey responses vs Open Day attendance, Taster Day attendance or applications. This would be more time consuming but could work well for the smaller cohorts that engaged through the outreach programme. 
Based on the teacher feedback, we need to continue focusing on offering outreach programmes and campus visit for the student to improve their feelings on sense of belonging and understanding of university life and campus setting. 
This increased consistency of engagement with activity and surveys will provide us with higher quality data for statistical testing. For evaluation, short interviews are planned with current students who previously attended FE Colleges, to gather qualitative understanding of the impact of outreach.
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[bookmark: _Toc424348372]Appendix – Theory of Change
	Section 
	Content 

	Situation 
	Students from IMDQ1&2, POLAR4/TUNDRA quintile 1&2 are underrepresented in higher education compared to students from other quintiles. These students may have less access to resources, knowledge of HE and may have lower confidence.

	Aims 
	To increase applications and enrolments from target groups, to reduce the gap between IMDQ1&2 and IMDQ3,4 and 5. HE in general but Reading focus.

	Inputs 
	Staff time on outreach
Student ambassador time and resource
School and college time/engagement/space/transport
Budget for travel and delivery
Academic/wider university staff input

	Activities / Process 
	Exposure to HE campus environment
Opportunity to learn about HE/process (inc parents/supporters)
Availability of specific information on T-level entry routes.
Opportunity to develop confidence
Opportunity to meet current students to ask questions/interact
Teachers/advisors are exposed to additional information and become conduits
Exposure to a subject-relevant experience, including meeting academics
Opportunities to improve study skills.
Opportunities to improve confidence for transition to HE.

Flexible packages comprising some of the below, depending on target school/college needs:
IAG talks and workshops to increase knowledge of HE, the application process and student finance
Campus visits (also subject-specific) to give students exposure and sense of belonging in a HE environment
Specific support for T-levels (alternative routes)
Student ambassador engagement to give exposure to current students, increasing sense of belonging
Study skills sessions to increase academic confidence
Relationship building with teachers and advisors to provide information to students
(Also provide these sessions as ad-hoc.)
Support for applicants to increase confidence and knowledge to navigate the application process
HE fairs & parent evenings to increase knowledge of HE
OOC for parents and supporters to increase knowledge and confidence [additional activity]
Teacher and advisor services.
Progression agreements with target schools/colleges to reduce concerns

	Outputs 
	Increased knowledge of higher education (directly and via parents/supporters/teachers)
Increased knowledge of university application process
Increased confidence (academic, social, to progress to HE)
Reduced concerns around accessing HE (e.g financially, academically, role models)
Increased sense of belonging (pre -HE)

	Outcomes 
	Application to HE
Enrolment in HE

	Impact 
	Resulting in University of Reading having a more diverse and representative student population

	Rationale & Assumptions 
	We are assuming that schools and colleges will engage with activity. We assume that schools/colleges will expose staff to the correct target students, and the requests are appropriate for the students (e.g year group). We assume schools/colleges have the knowledge, time and ability to identify target students. We assume that the students engage with the activity. Considering multiple interactions are preferred, we assume that we can have multiple interactions with the same students. We are unsure what other activity a student engages in and whether we are having an impact more broadly (e.g attending other UoR events or activities).
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