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[bookmark: _Toc227068906]Executive Summary
This report seeks to evaluate the impact of the ‘Awarding Gap Representative’ (AGR) role in bringing about interventions to reduce local awarding gaps, which vary in size and nature by subject. 
AGRs play a central role in two key activities within the Access and Participation Plan (2024-25 / 2027-28), both aimed at closing continuation and awarding gaps. ‘Bespoke Local Interventions’ (Activity 17) refers to the specific initiatives that the AGRs and their school colleagues are implementing to close these gaps (e.g. Peer Assisted Learning or Decolonising the Curriculum; these have separate evaluation reports). The ‘Awarding Gap Steering Group’ (Activity 16) focuses on our decentralised approach whereby AGRs drive institutional action on awarding gaps. This intervention focuses on enabling staff at school-level to implement awarding gap solutions and is the focus of this report. 
A survey analysis was conducted to understand the experience of AGRs. A descriptive analysis of internal documentation (School Teaching Enhancement Action Plans - STEAP) aims to identify the extent to which awarding gaps are formally prioritised for action in each respective school, and the measures being taken to respond to them. 
Taken together, the findings appear to show improvements in the experience of AGRs and the increases in activity to address awarding gaps, at least insofar as they are represented in STEAP documentation. Student Outcomes increased significantly in the number of teaching and learning STEAP priorities (+9), as did AGR activity. The survey responses suggest AGRs increased their understanding of outcome gaps between 2023/4 and 2024/5. However, some barriers persist, such as a lack of time and resource to fulfil ambitions and the sense that addressing equality gaps is not yet a collective commitment and remains confined to individual roles or groups.
[bookmark: _Toc227068907]Introduction
[bookmark: _Toc227068908]Report caveats
It is acknowledged that the limited sample size of survey reduces the robustness of claims about the programme’s effectiveness beyond immediate reactions. 
Nevertheless, the data here still provide valuable insights into engagement and the immediate perceived benefits and challenges of the model. Future evaluations will aim to strengthen data collection where possible. Long-term data on student awarding will also become available.
[bookmark: _Toc227068909]Rationale
[bookmark: _Toc21085139][bookmark: _Toc411949764]The University of Reading (UoR) is like most HEIs in the United Kingdom in that persistent gaps in the retention and attainment rates of underrepresented groups can generally be observed (outcome gaps). Table 1 shows differences across a range of widening participation cohorts at the University of Reading in rates of retention and good degree awards (continuation and awarding gaps, respectively). 
	Cohort 
	2022/3 continuation gap  
	2023/4 awarding gap   

	‘BAME’ 
	1.7pp 
	9.9pp 

	Black 
	2pp 
	28pp 

	IMD2019 Q1&2 
	2.2pp 
	9.4pp 

	FSM eligible 
	4.5pp 
	11.2 

	Mature 
	6.2pp 
	-1pp 

	Disabled 
	1.4pp 
	-5.1pp


Table 1 - overall continuation and awarding gaps by cohort
UoR is a complex institution with thirteen academic schools, each consisting of multiple departments. The size of awarding gaps and the cohorts affected vary by subject area. In 2023/4 Black, Asian and Minority Ethnic (‘BAME’) awarding gaps (when organised by school) ranged from -14.4pp to 34.8pp. 
Local champions and collaborators are essential for ensuring that reforms to close awarding gaps are implemented in ways that are meaningful and relevant to staff and students. There is no 'one-size-fits-all' solution to addressing awarding gaps, as each initiative must be thoughtfully contextualised to the unique factors of individual departments by colleagues with the local power and influence to implement them (Rooney, 2020).
[bookmark: _Toc227068910]Intervention
A colleague in each academic school is appointed the additional responsibility of ‘Awarding Gap Representative’ (AGR). 
The role of the AGR is to absorb centrally provided information on awarding gap theory and practice and use this to ‘embed the agenda locally’. In other words, cultivate a local school culture in which awarding gaps are acknowledged, understood, and acted on (thereby closed). The target groups may vary depending on the data context of the individual school, as could the interventions used to support them.
Specifically, AGRs are expected to:
1. Attend regular meetings of the ‘Awarding Gap Steering Group’. 
2. Champion inclusive approaches that are considered to close awarding gaps.
3. Be a source of news, data and information on awarding gaps for colleagues.
4. Develop customised action plans or integrate awarding gap solutions into existing action plans.
5. Assist in designing, implementing, and evaluating local interventions to address awarding gaps.
Theoretically, this should de-centralise the agenda such that each school is acting according to their respective context. 
[bookmark: _Toc227068911]Context
The Awarding Gap Steering Group has been operating since September 2021. This evaluation covers the academic year 2024/25.
Table 2 and Figure 1 help to demonstrate the varied nature of outcome gaps. The differing sizes of these gaps speak to the total numbers of target students, and the potential degree inequality, being more pronounced in some areas than others. 

	School 
	4-year average BAME awarding gap (2021/2 - 2024/5) 

	Institute of Education 
	34.8pp1 

	Philosophy, Politics and Economics 
	16.4pp 

	Henley Business School 
	14.2pp 

	Biological Sciences 
	14.1pp 

	Psychology and Clinical Language Sciences 
	13.5pp 

	Built Environment 
	10.9pp 

	Law 
	7.5pp 

	Chemistry, Food and Pharmacy 
	-1pp 

	Mathematical, Physical and Computational Sciences 
	-3.4pp 

	Arts and Communication Design 
	-3.7pp 

	Humanities 
	-8.1pp 

	Agriculture, Policy and Development 
	12.5pp 

	Archaeology, Geography and Environmental Science 
	-14.4pp



Table 2 - Awarding gap sizes organised by school (note, negatives indicate a gap in favour of BAME students)
Figure 1 - BAME continuation gap sizes organised by school
[bookmark: _Toc227068912]Link to Access & Participation Plan (APP)
The APP objectives are:
IS3: Ensure that underrepresented students remain on course and complete their studies with equivalent success rates to the wider student population by 2030.
IS4: Eliminate degree outcome gaps that correlate with ethnicity and socio-economic disadvantage by 2030.
These activities are linked to the following targets:
· Achieve parity in rates of continuation between Black and white undergraduate cohorts by 2030, from a baseline gap of 8.4pp.
· Achieve parity in rates of continuation between young and mature cohorts by 2030, from a baseline gap of 7.9pp.
· By 2030, achieve parity in undergraduate degree attainment between white and Black undergraduate cohorts (from a 28.3pp gap) and ABMO and white undergraduate cohorts (from a 13.9pp gap). 
· By 2028, achieve parity in undergraduate degree attainment between IMD2019 Quintile 1 and Quintile 5 cohorts (from a 10pp gap) and between Free School Meal eligible and Free School Meal ineligible cohorts (from a 3.7pp gap).
[bookmark: _Toc227068913]Previous evaluation
This evaluation was conducted previously, covering the previous academic year, 2023/4. The report can be found here: https://static.reading.ac.uk/content/PDFs/files/Evaluation/Awarding-Gap-representatives-model-Evaluation-report-March-2025.pdf 
[bookmark: _Toc227068914]Methodology
[bookmark: _Toc227068915]Research questions
1. Has the appointment of Awarding Gap Representatives resulted in the co-production of awarding gap interventions, as measured by STEAP plans?
2. What insights do Awarding Gap Representatives have about the strengths, challenges and key learnings from carrying out their responsibilities? 
[bookmark: _Toc227068916]Data collection
The report uses a qualitative, exploratory-style evaluation (see Table 3). It examines the data from a survey which received eight responses, and School Teaching Enhancement Action Plans (STEAP). Three Representatives participated in both the survey and the focus group. 

	Data collected 
	Data collection method
	Data analysis method
	Type of evaluation

	The number of awarding gap interventions
	Review of ‘School Teaching Enhancement Action Plans’

	Descriptive analysis

	Type 1 – this is a marker of success in prioritising awarding gaps for action. 


	Feedback on the effectiveness of the Awarding Gap Representative role
	Awarding Gap Representative and survey.
	Survey analysis.
	Type 1 – this provides operational insights. 




Table 3 - Data collection methods
[bookmark: _Toc227068917]Ethics and Data Security
All study procedures meet the internal standards for such exercises, and the data is stored responsibly in compliance with our data protection standards. Respondents to the survey were informed that the data provided would be utilised for evaluation and only published in an anonymised form.
[bookmark: _Toc227068918]Limitations
The sample size is relatively small as 6 of 13 AGRs responded to the survey. The research design itself is narrow in scope as it presents only those awarding gap interventions explicitly referenced in STEAP plans.
It should also be acknowledged that this intervention does not directly measure impact on students; however, the first step in closing Awarding Gaps is enabling staff at school-level to enable changes.
[bookmark: _Toc227068919]Key findings from the survey
Survey responses were predominantly from colleagues who have been in the role for more than two years (5 out of 8), followed by fewer than 6 months (2 of 8) and between 1 and 2 years (1 of 8).
Awareness and understanding 


Figure 2 - AGR survey question relating to awareness and understanding
Most respondents (5 out of 8) rated their understanding of awarding gaps as ‘good’, followed by very good (2 out of 8) and fair (1 of 8). This appears to correlate with length of service as the one respondent new in the role represents the ‘fair’ response. There were no ratings of ‘poor’; there was one in 2023/4, and this representative has upgraded their response to ‘good’. 


Activity areas
Figure 3 - AGR survey question relating to areas of activity
The survey responses indicate an increase of activity, primarily in raising awareness (6/8), reporting to school leadership (6/8), collecting data (6/8) and designing interventions (6/8). Implementing and evaluating interventions received a lesser focus but still saw an increase from that of 2023/4. 
Support 
Figure 4 - AGR survey question relating to support for AGRs

Overall, support perception improved significantly in 2024, with most respondents rating it as “Very good.” However, some colleagues remain feeling underserved, rating the support as “Poor”, despite this being an improvement on the two “Very Poor” scores from 2023/4. 
Themes from the written responses on the topic of support suggest a desire for more sharing of responsibility, rather than confining the work to groups and committees. This mirrors previous years’ responses. As does the emphasis on time – or lack thereof – to conduct the work effectively. 
Some practical suggestions were made, such as incentives for students to participate in interventions and receiving data on incoming students in advance to plan interventions in advance.
Effectiveness
AGRs highlight several strengths in their current practice. Improvements to assessment practice were reportedly effective and based on collaboration, for example, the provision of model answers and targeted online resources. Determined advocacy and lobbying of senior leadership (“bothering people at a higher level”) reportedly helped to ensure issues remained visible and prioritised. 
However, while these efforts are promising, measuring impact remains a challenge. Not simply in terms of designing evaluations and finding the capacity to conduct them but being able to attribute individual interventions to outcomes with real confidence.  
On the topic of barriers and challenges, similar themes to those identified in 2023/4 (engagement, time, workload) were prominent in the survey responses. Calls were made for additional support to expand capacity either through ringfencing of time or allocating external staff with clear responsibilities. There was a strong desire for a genuine collective approach rather and fostering a genuine community-building approach and stronger evaluations.
[bookmark: _Toc227068920]Analysis of 2024-5 School Teaching Enhancement Action Plans (STEAP)
Each STEAP plan records several individual priorities. Thematic groupings can be made as below (Figures 5 and 6). 
	Meta-theme 
	2023/4 count 
	2024/5 count 
	1 year change

	Student experience 
	13 
	12 
	-1

	Student outcomes 
	9 
	18 
	+9

	Teaching and learning 
	9 
	10 
	+1

	Employability and progression 
	5 
	6 
	+1

	Staff support 
	2 
	1 
	-1

	Other 
	1 
	5
	+4


Figure 5 - School priorities in STEAP plans as grouped by meta-theme

	Meta-theme 
	Subtheme 
	2023/4  
Priority count 
	2024/5 Priority count 
	1 year change 

	Student experience 
	Student partnership 
	5 
	5 
	- 

	Student experience 
	Attendance & engagement 
	3 
	5 
	+2 

	Student experience 
	Student feedback 
	3 
	1 
	-2 

	Student experience 
	Support services 
	2 
	1 
	-1 

	Student outcomes 
	Continuation gaps 
	2 
	9 
	+7 

	Student outcomes 
	Awarding gaps 
	6 
	5 
	-1 

	Student outcomes 
	General attainment 
	1 
	4 
	+3 

	Teaching and learning 
	Assessment and feedback 
	5 
	7 
	+2 

	Teaching and learning 
	Teaching quality 
	4 
	3 
	-1 

	Employability
	Employability & progression 
	5 
	6 
	+1 

	Staff support 
	Academic tutoring 
	1 
	1 
	- 

	Staff support 
	Feedback for staff 
	1 
	0 
	-1 

	Other
	Sustainability 
	1 
	0 
	-1 

	Other
	Student recruitment 
	0 
	3 
	+3 

	Other
	Culture and environment 
	0 
	1 
	+1 

	Other
	Digital technology 
	0 
	1 
	+1 



Figure 6 - School priorities in STEAP plans as grouped by sub-theme 

· Student experience (12) and teaching and learning (10) meta priorities remained broadly consistent as top priorities.
· Employability and progression (6) and greater staff support (1) remained broadly consistent as lesser priorities.
· Student outcomes (18) saw the most significant increase (+9) reflecting the institutional commitment to improving continuation rates through an internal taskforce and other means.
· New sub-priority areas were introduced, relating to digital technologies (1), culture and environment (1) and boosting student recruitment (3).
Figure 7 - STEAP activities in Outcome-related categories

· Within Outcomes priority areas, data analysis (7) and teaching and learning enhancements (10), especially with respect to assessment reform, remained a strong focus from 2023/4. 
· Events, activities and interventions related to a sense of belonging and student experience (8) and consulting with students to uncover local issues (8) increased. 
[bookmark: _Toc227068921]Conclusion
The findings suggest that both the experience and activity level of AGRs has improved between 2023-4 and 2024-5 (when comparing the results of this report to the previous one). 
Through the AGR survey, colleagues suggest their understanding of the awarding gap improves with service in the role and the activity level has measurably increased. Strengths and good practices were highlighted such as lobbying senior leadership and working collaboratively on assessment. However, evaluating the impact of the activity persists as a challenge, as does broadening the remit to entire departments, as AGRs suggest that the burden for change remains in pockets of activity. Analysing STEAP documentation shows that Student Outcomes related priorities came to the fore in 2024/5, apparently driven by an institutional focus on continuation, which appeared as a priority twice in 2023/4 and nine times in 2024/5. 
[bookmark: _Toc227068922]Recommendations
Below the recommendations from the 2023/4 report are copied. Recommendations marked ‘ongoing’ are not yet progressed, partially progressed or still under consideration. Recommendations marked ‘abandoned’ are considered unviable or not worth pursuing further. Those marked ‘complete’ were resolved in the intervening year. No new recommendations have been added as the recommendations continue to cover the same themes and challenges as identified in 2023/4. 
[bookmark: _Toc227068923]Resource and capacity expansion
1. Explore the feasibility of formal time allocations and opportunities for workload recognition for AGRs, to ensure sustained engagement. 
Ongoing

2. Explore the feasibility of apportioning time from the Outcomes team to directly support project management and aid in the administration of awarding gap initiatives. 
Resolved

3. Facilitate cross-school collaboration to pool expertise and capacity.
Ongoing

[bookmark: _Toc227068924]Strengthening awareness and buy-in
4. Improve transparency and access to awarding gap data, ensuring colleagues can engage with and trust the findings.
Resolved

5. Provide training to AGRs on interpreting and using awarding gap data effectively to drive change.
Ongoing

6. Develop a centralised repository of best practices, such as lecture capture and inclusive assessment strategies, and promote these evidence-backed case studies across the institution.
Ongoing

[bookmark: _Toc227068925]Enhancing local school environments
7. Ensure that awarding gaps remain a priority in leadership discussions and high-level school planning.
Ongoing

8. Integrate awarding gaps into teaching and learning committee business rather than limiting it to EDI forums.
Ongoing

9. Offer proactive support in advance of the STEAP-writing process for considering effective awarding gap integration into local school strategy. 
Resolved

[bookmark: _Toc227068926]Moving from discussion to action
10. Encourage action-oriented meetings by providing solutions and case studies to forefront in academic meetings and discussions.
Resolved
11. Provide structured templates and guidance for school-level action planning and accountability.
Resolved 

[bookmark: _Toc227068927]Standardised support for AGRs
12. Provide clear guidance on how, when and in which format data can be shared.
Resolved

13. Enhance the training provided to AGRs and develop a one-page summary of awarding gaps and their causes (to supplement the existing Awarding Gap Toolkit), ensuring all AGRs have a foundational understanding.
Resolved

14. Offer peer support to AGRs such as through Action Learning Sets and more informal spaces to share ideas. 
Ongoing

15. Support AGRs to access relevant local data to support local data analysis.
Resolved

16. Provide guidance and resource for evaluating the impact of interventions.
Resolved
[bookmark: _Toc227068928]References
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This report has been reviewed by members of the Access and Participation Evaluation Subcommittee (APES).
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[bookmark: _Toc227068930]Appendix 1 – Theory of Change

	Section 
	Content 

	Situation 
	Continuation and awarding gaps vary between schools and subjects suggesting the need for different solutions (or combinations of solutions). Staff need support and guidance on what activities to try, and how they can evaluate these. 

	Aims 
	The aim is to develop tailored strategies needed in each school (and/or department). The idea is that if each academic subject tackles its local awarding gap with bespoke solutions, we will close the gaps as an institution. 

	Inputs 
	Staff time: Outcomes team, ADE team, R&E team, Awarding Gap Representatives, faculty colleagues, student Inclusion Consultants/student partners. 
Monetary inputs: where required, financing of schemes to ensure proper implementation of the intervention (e.g., student partnership hours). 

	Activities / Process 
	1) Convergence around desired solution. 
2a) Planned intervention. 
2b) Implementation of the activity. 
3) Evaluation of the activity. 
 
1) Departmental assessments (e.g. consultations, workshops, data analysis, interviews with students and staff, examining teaching methodologies and assessment practices) to identify the nature and causes of local awarding gaps. 
2) Intervention design and implementation groups. 
3) Evaluation design and implementation. 

	Outputs 
	1) Understanding of local issues and barriers contributing to awarding gaps. 
2a) Tailored strategies to address local root causes (e.g. structural changes, policy reforms, faculty training, curriculum redesign, academic support programmes, targeted support services). 
2b) Intermediate positive outcomes for students (e.g. sense of belonging, engagement with academic information) 
3) Continuous improvement, obtaining and sharing knowledge and evidence among departments. 

	Outcomes 
	Improvements to student experience. 
Reduction in local outcome gaps pertaining to subject areas. 
Reduction in institutional gaps. 

	Impact 
	Improvements to student experience. Reduction in awarding gaps. 



School level BAME continuation gap sizes

2021/2 gap size	
SBE	SCFP	SAPD	SAGES	SPEIR	SBS	SLaw	MPCS	HBS	PCLS	Hums	SL	&	L	IOE	SACD	0.154	0.105	6.8000000000000005E-2	6.0999999999999999E-2	5.2999999999999999E-2	4.2999999999999997E-2	3.2000000000000001E-2	2.5999999999999999E-2	2.2000000000000002E-2	-2.2000000000000002E-2	-2.7000000000000003E-2	-2.7999999999999997E-2	-4.4999999999999998E-2	-8.4000000000000005E-2	


"How would you rate your understanding of the awarding gap and the factors relating to it?"


Very poor	Poor	Fair	Good	Very good	0	0	1	5	2	


"What activities have you engaged in this academic year?"

2023	Collecting and analysing data	Designing interventions	Evaluating interventions	Implementing interventions	Listening exercises with students	None of the above	Raising awareness	Reporting to school leadership	3	4	1	2	2	1	3	4	2024	Collecting and analysing data	Designing interventions	Evaluating interventions	Implementing interventions	Listening exercises with students	None of the above	Raising awareness	Reporting to school leadership	6	6	4	4	2	1	6	6	



"How would you rate the level of support you receive as AGR?"

2023	
Very poor	Poor	Fair	Good	Very good	2	1	2	2024	
Very poor	Poor	Fair	Good	Very good	0	2	0	1	5	



Proposed activities in outcomes-related priorities

2023/4 count	T	&	L Enhancements	Student experience, engagement or sense of belonging	Student consultation	Data analysis	Infrastructure 	&	 strategy	Awareness raising	Policy review	Staff consultation	Academic integrity	Skills development	8	3	1	8	2	1	1	0	2	1	2024/5 count	
T	&	L Enhancements	Student experience, engagement or sense of belonging	Student consultation	Data analysis	Infrastructure 	&	 strategy	Awareness raising	Policy review	Staff consultation	Academic integrity	Skills development	10	8	8	7	3	3	2	2	0	0	
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